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Chapter 1 

Introduction 

With the introduction of the ASYE (Assessed and Supported Year in Employment) in 

September of this year (CSW, 2012) the Social Work Reform Board stated that, “We 

have been told that new social workers are often not properly prepared for the 

demands of the job and that the education system does not effectively support on-

going development and specialisation”. There is concern with current students and 

with students having qualified in recent years that the BA and MA degrees in social 

work are leaving students feeling unprepared for practice.  

Social work is an important role in society, described as being a job which, 

‘intervenes at the points where people interact with their environments’ (I.F.S.W. 

2012). The emphasis of being a social worker is to promote human rights and social 

justice by empowering individuals to enhance their own well-being. 

Education and the way social work students are trained in the field is a 

fundamentally important part of a social work student’s path to becoming a 

practitioner. And this should underpin their views, values and ways of approaching 

new and challenging situations whilst working alongside vulnerable people in a way 

that is anti-discriminatory and one that puts the person at the forefront. This training 

is crucial for establishing the foundation of learning and knowledge that social work 

students should continue to develop throughout their career. 

The way social work is taught in England is cause for interesting discussions, it has 

been taught by the standard of degree level for the past 10 years, since 2003, 

(GSCC, 2012). Social work within the format of a degree is still relatively new in 

regards to the ways it can teach social work students within this field. Accredited by 

the professional body that is the GSCC, (General Social Care Council), they set the 

core standards for social work training in England, with universities being able to 

teach this core learning whilst adding other variant modules to the BA and MA 

courses. This brings up an initial research query, which is, ‘standardisation versus 

institutional autonomy’ and having a clearer vision of what the main areas of social 

work knowledge should be. 
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With an ever increasing population both in terms of numbers and by age, this, plus 

the challenges faced by many people in regards to the current recession, will, no 

doubt, put more of an emphasis on the roles that social workers have in society, 

whether be it as an ‘advisor, advocate, counsellor or listener’ (NHS Careers, 2012). 

As a student who is currently at the end of the MA degree in social work, I am of the 

opinion that the degree provides an adequate base for learning, through academic 

modules and through placement. But I also believe that the degree fails to nurture 

students’ learning by not being longer, providing students with more placement 

opportunities or by having a larger range of academic modules to study. This study 

will enable me to find out if I stand alone with these views or if others feel the same 

way to. 

The current York MA degree is a two year full-time degree but in reality is conducted 

over an 18 month period, which is very intense and pressurised. Having a two year 

MA in social work which consists of 13 assessed modules, (some MA programmes 

such as at Anglia Ruskin have as few as 8) which includes 200 days of placement 

crammed into an 18 month period, is arguably, detrimental to learning. Specifically 

within the field of social work which in its essence is about the intricate and complex 

human communications and interactions, which can also be suggested, that the 

skills required for the role takes more time to learn. Although those eight assessed 

modules would probably be longer in duration and carry more credits, it can be 

argued that having fewer modules can make a course easier to understand, due to 

being more manageable and not so fragmented.  

Having to learn such a vast amount of information in such a short period of time may 

be suggested to not adequately prepare students for being competent practitioners 

as this does not leave much time for students to fully digest and understand the 

information before the next set of modules and placement starts. This, alongside the 

highly pressurised academic standard of having essays assessed at a higher mark 

to that of the BA in social work, plus having more challenging essay questions set, 

and a dissertation that is several thousand words longer than that of the dissertation 

for the BA, creates an intense learning environment. This raises an important 

research question, ‘is the MA the right or wrong structure to learn social work in?’  
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The BA degree in social work is structured over a three year period and although the 

longer period of study is preferred by the writer, initial findings from discussing the 

BA degree with BA year 2 and 3 students suggests that the content misses the 

opportunity to involve students with more placement opportunities, especially within 

the second year of the course as this year is purely an academic one. 

Further conversations with BA and MA students around the structure of both 

degrees, raises the research issues and questions around the current course, 

specifically asking; 

- The appropriateness of the 2 year ‘fast track’ nature of the MA degree 

- Is the 18 month MA degree a sufficient amount of time to learn what is 

currently taught? 

- If not, should the MA be longer, up to 24 months or should it run into a 3 rd 

year 

- If an MA was 3 years then how would that affect mature students and what 

would the relationship be with the BA degree which is already 3 years in 

length? 

- Is there a need for the current quantity of social work graduates when the job 

market is not providing enough vacancies? 

- Are the costs for training social work students used to their best capacity 

within the current degree curriculum structure? 

This dissertation will look at the current structure of learning for social work students, 

university based days plus placements and will seek to compare and contrast the 

learning in both.  

Student doctors for example, have to train for about 5-8 years before becoming fully 

trained and the idea of having a ‘fast track’ course for doctors to be trained within 2 

years for example would scare most people. This raises another research question, 

why is social work not seen in the same light? Of course, social workers are not 

dealing with the same potential life/death situations that doctors face but are involved 

in the longer term social and health decisions that have a huge impact on the lives of 

people. In some cases where a social worker is involved in a hospice or working 

within a palliative care setting, social workers may be working in the end of life 

stages of an individual’s life, which raises another question of why are social workers 
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not educated more? It can be argued that the education of a social work student is 

not valued as highly as that of other caring professions. This illustrates that social 

workers are not on an equal parity with the likes of doctors or nurses, although it is 

understood that doctors need to take on a greater volume of knowledge, hence the 

length of their courses. 

This dissertation aims to make recommendations for social work training, a critique 

of what currently is and a recommendation of what could be, focussing on a more 

comprehensive learning experience within university and on placement. The issues 

will be looked at in the following ways: the review of the literature will state what the 

current degree and placement set up is, who currently sets the standards for social 

work learning in England. Research will then be undertaken to ascertain views from 

various figures within the world of social work, these include interviewing three social 

work students, three social work lecturers and three social workers who are also 

practice teachers. This research will help explore and determine the themes and 

issues relating to the dissertation question. 

Chapter three will present the methodological approach undertaken for this study, 

discussing ideas around the structure of the course and the comparison between 

learning at university and placement. The research will then be explained with 

consideration of methodology, ethical concerns and an explanation of data collection 

and analysis.  Subsequently, chapter four will describe the findings from the research 

with attention to the research question and objectives.  Finally, chapter five will 

consider limitations to the research in order to put into context the extent to which 

findings can be generalised or used for future research.  A discussion will then be 

presented in view of the research findings, relating emerging themes to the initial 

literature review, highlighting areas of similarity and considering the implications of 

new data in relation to previous research.   

Conclusions will be drawn as to the potential of the scope of this dissertation to 

determine answers to the initial research questions and objectives.  Having explored 

the current learning for social work students and recommendations for better 

methods of learning in order to discover the extent to which it can improve quality of 

education and learning experiences for students. It is hoped that conclusions will add 

value to existing research, providing a rationale for considering a restructuring of the 
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current degree course to provide future generations of social work students with the 

most appropriate tools that will increase their learning and enable them to become 

social work practitioners who have more confidence due to having a wider 

knowledge base. 
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Chapter 2 

Review of Literature 

Looking at what literature exists around the curriculum of the degree, specifically the 

MA in social work, and research and other literature around the areas of learning on 

placements, degree structure and tutor and practice educator roles, the following has 

been found and divided into the sections of ‘Placements’, ‘Degree Structure’ and 

‘Educators’. 

The current BA degree course, since its creation in 2003, has been developed as 

being a 3 year full-time BA degree, (having developed from the old DipSW) 

alongside the 2 year full-time MA degree, (which has developed over a longer period 

of time from the old CQSW) with part-time options for both (GSCC, 2012). 

Sources found were searched by the following criteria: 

Sources 

University Websites – University of York Library Catalogue, UCAS 

Government Websites – Department of Health, Department of Education 

Social Work Websites – College of Social Work, Social Work Reform Board, General 

Social Care Council, Skills for Care, Social Care Workforce Research Unit,  

Electronic Databases – Metalib, Social Care Online, ASSIA. 

Criteria included:  

Social work learning, practice teachers, practice educators, degree structure,  

degree curriculum, social work education, social work education reform,  

practice placement(s), theory and practice, student social workers,  

training in social work, tutor roles, practice educator roles, social work training,  

trainee social workers. 

All criteria were searched within the geographical area of England and the UK. 



9 
 

Placements 

There is a benchmark for the standards that a placement should be at for providing 

quality teaching to students, the GSCC alongside Skills for Care and the now defunct 

CWDC have set out these standards so that HEIs can set up new placements which 

also enable HEIs to assess and review placements. 

Skills for Care (2012) set out key roles that social work students should be monitored 

upon, including the areas of preparing for working with different groups of people, 

planning and carrying out reviews, supporting individuals with their needs, managing 

the risks for these different types of people, being accountable for your own practice 

and demonstrating competence within practice. These 6 key roles set out a 

benchmark for students to work towards and maintain. These key roles are then 

divided further into units so that more specific requirements are made for learning 

within practice. 

Skills for Care (2012) state that the Social Work Reform Board have developed new 

arrangements for high quality placements that will be properly assessed and 

supervised. HEIs will update their programmes and the plan is to have this all in 

place by September 2013. The reforms for practice learning include: 

 Partnerships between employers and universities will be responsible for 

developing high quality placements  

 Agreed thresholds for progression and outcomes will apply at the end of each 

placement, linked to the Professional Capabilities Framework 

 Quality Assurance framework for Practice Learning (QAPL) will be met by all 

placements  

 The Practice Educator Professional Standards (PEPS)  

will be required from October 2013. 

 

What this means for future practice is that placement experiences for students 

should be better as practice educators will be educated to a higher standard than 

they currently are. It also means that there should be a more smoother progression 

from graduating to entering the ASYE. 
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Skills for Care also provide the bridge between HEIs and employers in regards to 

developing high quality placements,   

“With the use of the Quality Assurance framework for Practice Learning 

(QAPL). The use of QAPL is a driving force in improving the quality of 

statutory practice placements”. 

 

The Practice Learning Taskforce issued guides in 2006 for the effecting learning on 

placements. Set up in 2003 they recommended that placement days be extended 

from 130 days back in 2003 to 200 days, although it has now been recommended by 

the SWRB, (2012) that the 200 days should now be decreased to 170 days. 

 

The DoE (2012) state that placements must be made up of statutory experience as 

currently statutory placements cannot be provided to every student. 

SCWFRU, (2012) when discussing the education reforms state, 

“An important message from the review is the interconnectedness of many of 

the issues raised by the SWTF – for example, a shortage of practice 

placements has implications for students’ chances to learn about many 

aspects of social work practice including partnership working and developing 

assessment skills”. 

The findings go on to state that high quality placements are a necessity for good 

student experiences and learning although Doel et al., (2007:25) and Evaluation of 

Social Work Degree Qualification in England Team, (2008) go onto highlight the fact 

that there is a constant shortage of practice placements, largely because of the 

increase in the number of social work students and the increased length of time 

spent in practice. This highlights the research conducted within which looks at 

current issues around placements and the quality of them. 

The College of Social Work (2012) state in regards to the challenges that employers 

and HEIs are facing and will continue to face, that funding and capability to provide 

placements will always be a challenge for the university / placement provider 

relationship. The final report of the Munro Review of Child Protection stressed the 

importance that “HEIs and employing agencies should work together so that practice 

placements are of the highest quality” (Recommendation 12). 
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Degree Structure 

Universities wanting to offer the social work degree must apply for and receive 

GSCC accreditation which sets out the details and criteria of the accreditation 

process. This includes the “Standards of governance, validation, recruitment, 

teaching and assessment you will be expected to have in order to offer the social 

work degree and the process required for monitoring, review and inspection” (GSCC, 

2012) 

The (GSCC, 2012) also states that,  

“The learning process for achieving the required standard of proficiency is the 

curriculum for the degree, which includes the National Occupational 

Standards for social work, the Quality Assurance Agency’s benchmark 

statement for social work degrees and the requirements for social work 

training issued by the Department of Health”. 

This has implications for my research and for future practice and education as in July 

of 2012, the GSCC will cease to exist, with the HCPC (Health & Care Professions 

Council) taking over, no doubt with changes to the degree structure taking place over 

the next couple of years through the reforms that will be coming into place. An 

example of this is the (NOPT, 2012) who go to say in relation to the 

recommendations from the social work taskforce that, “A strengthening of the calibre 

of entrants to social work education and training and an overhaul of the content and 

delivery of social work education is needed”. 

At present, whether completing the 3 year BA or 2 year MA, the course topics remain 

the same, (DoE, 2012) with students covering 6 main key roles set out above by 

Skills for Care with additional knowledge required in the areas of, ICT, problem 

solving skills, communication skills, skills in working with others and skills in personal 

and professional development. 

The Social Care Workforce Research Unit, (SCWFRU, 2011) states that the Social 

Work Task Force identified issues between what employers expected from 

graduates and what universities provide as education. This links in with the research 

undertaken, specifically around the interviews conducted with MA students who state 
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this discrepancy and the idea that the degree is not ‘fit for purpose’. The SWTF go 

on to say that, 

“This reflects longstanding debates about whether the purpose of social work 

education is to prepare students to work in regulated social work settings 

(‘fitness for purpose’) or if there is a wider repertoire of transferable skills and 

understanding that social work graduates will need to work in a rapidly 

changing policy and service environment”. 

SCWFRU (2012), go on to look deeper within this issue, raising the points that the 

curriculum needs to be broken down and looked at, that descriptions such as 

‘unsuitable’ or ‘unprepared’ need unpicking so that specific changes can be identified 

and applied.  

The Social Work Reform Board (2010) indicate that the education for future students 

will link into the professional capabilities framework that can be seen on the College 

for Social Work site and that this will “Provide a comprehensive set of expectations 

of what should be required of social workers at each stage of their career”. And that, 

“These would stand alongside the Standards of Proficiency for Social Workers 

to be set by the Health Professions Council once it takes over responsibility 

for the regulation of social work” 

This indicates that the issues raised within this research are currently being looked at 

although the changes will only be implemented from the end of 2012 onwards which 

asks the question if the answers to the interviews conducted within this research 

would be different if conducted again with the same sets of people in 2 or 3 years 

time. 

McNay and colleagues (2009:2) identified issues with current education, citing 

“Concerns that the NOS did not help students fully develop the analytical and 

reflective skills they would need in practice”. 
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The Social Work Task Force, in their findings stated that, 

There are ‘numbers of students who are qualifying as social workers when they 

should not be’ (Social Work Task Force, 2009 unpublished-a, 10). Stating evidence 

that students were not capable practitioners once graduating from their degrees due 

to “Gaps on the knowledge and skills base of NQSW in key areas such as 

assessment, mental health and substance misuse” (Social Work Task Force, 2009 

unpublished-b, 2). This links in with the findings within this research with MA 

students feeling very much unprepared for practice. 

The findings go on to point out that significant gaps in learning were found around 

students not having enough practice experiences, specifically in applying theory to 

practice and in being able to decide appropriate interventions in certain situations. 

Hussein et al., (2008:16) when talking about students dropping out of degrees, 

stated that, 

“It is also worth noting that the number of students failing or withdrawing from 

social work degree programmes appears to be slightly higher than on DipSW 

programmes where the number of students failing or withdrawing amounted to 

12 per cent of full time students”. 

The GSCC (2010:46) has reported that since the start of the BA degree in 2003, 

“The number of students failing to gain a social work qualification is 2–3 per 

cent while the withdrawal rate is 17 per cent, meaning that 80.9 per cent of 

students enrolling on social work degree programmes have passed. In 2008-

2009, academic failures outnumbered those removed for reasons of 

misconduct considerably” (238 compared with 25) (2010, 40). 

Comparing numbers of drop out rates from the DipSW to the degree are significantly 

low and are probably comparable to other courses. 

The GSCC go on to say that feedback from employers state that graduates are 

lacking in their knowledge and skills, specifically in areas such as, 



14 
 

“Assessment frameworks; risk analysis; communication skills; managing 

conflict and hostility; working with other professionals. An understanding of 

the research, legislation and policy basis for practice is also essential”.  

This is relevant to the research conducted, specifically in regards to feedback from 

the 9 people interviewed who talked about the need for a restructuring of the current 

degrees. 

(Social Work Task Force, 2009a, para 1.19) following on from the GSCC state that 

the degree curriculum should also encompass more learning around child 

development and communication with children and young people and also around 

areas such as substance abuse and mental health. 

The findings conclude by saying, 

“Overall, evidence to the SWTF suggested that the content of the curriculum 

was ‘too variable and needs to be delivered with greater consistency’ (Social 

Work Task Force, 2009 unpublished-b, 1) but opinions varied as to whether 

achieving this might best be achieved by introducing a national prescribed 

curriculum or whether a national curriculum would stifle innovation and 

diversity and that it would be more effective to give examples or guidance 

about good practice” (Social Work Task Force, 2009 unpublished-a; 2009 

unpublished-e, 13). 

The difficulties at present are deciding on what knowledge and learning should be 

covered at a pre-qualifying stage and what knowledge and learning should be looked 

at post qualifying. 

It seems that 2012 is the start of a major turning point for social work training and 

education and it will be interesting to see how this change is implemented over the 

next few years and what student reactions will be. 

The example above of the statements detailing the curriculum content on mental 

health and child wellbeing are part of the Australian Association of Social Workers 

Education and Accreditation Standards (2010) and are given as an example of what 

might be expected on a qualifying programme. 
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The DH Requirements (2002: 4) stress that programmes must, “Ensure that teaching 

and learning are continually updated to keep abreast of developments in legislation” 

which shows that the initiative and will to wanting to change and improve the current 

education around social work is there and is being worked upon. This again links in 

to the research looked at which mirrors the need for an overhaul of social work 

education. 

The lack of knowledge around assessments have been pointed out as an area that 

needs to be readdressed within the course, it has been identified that, 

“Assessment tends to be taught embedded within the curriculum rather than 

as a distinct module in itself. Unless these links are made explicit, students 

may report they have learned little about assessment (Crisp et al., 2003), 

particularly when students express concerns that they are unfamiliar with the 

assessment pro-forma used in different agencies”. 

Crisp and colleagues (2003) suggested that good practice in qualifying programmes 

would involve; 

- “Teaching students the principles of assessment, and in particular avoiding 

only using a single framework that prevents students from learning 

transferable skills so they can assess other client groups in other 

circumstances;  

- Where assessment is part of an embedded curriculum, making it clear how 

the learning objectives on each module relate to assessment;  

- Enabling students to apply theoretical learning on assessment in practice 

placements and in university settings;  

- Work in partnership with employers and people using services and carers so 

that students can understand other perspectives on assessment;  

- Ensuring they have the social work skills and social science knowledge that 

they will need to draw on while undertaking assessments”.  

 

Trevithick et al., (2004:34) follows this on by concluded that the “Theoretical 

underpinning in relation to the learning and teaching of communication skills is 

underdeveloped but that a considerable amount of innovative practice was being 

undertaken in this field but not being transferred into the published literature”. 
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Koprowska, (2010:117) adds in relation to students evaluating a communications 

module that “Students evaluated the module positively but that skills were not 

acquired evenly and that other factors, such as the timing of practice learning in 

relation to the module could have influenced the result”. 

This is also relevant to the research conducted as there is a lot of feedback around 

modules such as the communications module, the benefits that students took from it 

but also the recommendations that students felt that the module could be greatly 

improved. 

Another study Moss et al., (2007) uses the example that students like to learn in 

different ways, specifically experiential learning from placements and from learning in 

role plays and having service users come in and be part of role plays. This follows on 

from the research conducted whereby students confirmed that learning through role 

plays and having service users come in to class was not only beneficial to them but 

was something that was encouraged to have more of. 

Galvani and Forester’s (2008) survey of NQSWs concentrated specifically on 

whether their qualifying programmes had prepared them for practice with people 

using alcohol or drugs. The findings concluded that most of the respondents “Did not 

consider themselves prepared for working with people with alcohol and/or drug 

issues”. Although no questions were asked specifically in the interviews conducted 

around areas such as drug issues, in reflection it is something that I myself as a 

current MA student would have welcomed. 

In regards to gaps in the curriculum, the largest study on this, conducted by the 

Social Work Task Force concluded that there should possibly be the development 

of a ‘core’ curriculum, but one that does not damage the “Many examples of 

innovative ways of delivering learning” at university. The findings go on to say that 

there should be more focus on communication skills with children and that the 

current work around the PCF will help to define what the curriculum will be. 

More work needs to be looked at in regards to the depth and breadth of the 

curriculum as the SWTF also found out that international students were of better 

quality (Social Work Task Force, 2009 unpublished-a, 11) so were being 

employed rather that NQSWs, who were trained in England. 
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Spolander et al., (2011 advance access) states about this that, 

“Globalisation and evidence of increased international migration among 

social workers are likely to create increased interest in comparisons 

between different systems of social work education in the future”  

This in theory should make social work education within England better. 

The College for Social Work identify the degree as being the start of a social workers 

journey of continuing professional development and that the development of the new 

PCF will give the framework to HEIs of what should be expected from graduating 

students and what the career path then looks like for practitioners. 

This also includes pre-degree entry, where the first level of the PCF will be used to 

assess entrants in ways such as written tests, individual interviews and group 

exercises. The 9 people interviewed within this research also expressed concerns 

around the areas of entrants to the degree being older and having more experience 

before commencing the degree. 

The SWTF also looked at this and concluded that, entrants should have more life 

experience before starting the degree and that candidates at interview stage will be 

asked to demonstrate how this learning is appropriate to social work. 

 

The College of Social Work understands that the length of the course is limiting as, 

“The breadth and depth of knowledge and skills demanded of social work 

graduates is difficult to cover in a 3 year degree. Moreover, there are 

continuing demands from interest groups to augment the profile of a range of 

topics in the curriculum, e.g. autism and end of life care. It is not possible to 

meet all these needs in depth within initial and generic qualifying education… 

The degree needs to be delivered with greater consistency and improved 

quality of outcomes, linking theory to practice more effectively and building on 

good practice in many programmes”. 

 

This raises the point within the research included, which is related to the MA and 

whether or not it is relevant within these terms above as the MA is limited to only 2 

years of education and training. 
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Educators 

The NOPT, (2012) identifies that the “Promotion of good performance standards of 

practice teaching within an anti-oppressive practice framework” is essential for all 

practice educators. Skills for care, (2012) go on to state that, 

“From October 2015, all practice educators of social work students must 

be registered social workers. These are minimum expectations. 

Employers and HEIs are free to develop requirements at a higher level 

individually or collaboratively. The standards will be phased in from 

October 2012 through transitional arrangements”. 

These changes would specifically be welcomed by the MA students interviewed as 

concerns around the quality of practice educators was raised several times, 

specifically in how bad practice educators can affect the learning for students. 

The Department of Education (2012) sets out plans “For a national framework for the 

development of practice educators who have overall responsibility for a student's 

learning and assessment” And that the, 

“Learning outcomes which practice educators will need to meet to 

demonstrate that they are competent. It also defines expectations in relation 

to how they should be assessed and the qualifications and experiences which 

are required”. 

Again, also raised by practice educators themselves was the issue that some 

practice educators were not consistent in the learning that they gave to students and 

that even within good practice educators that there were inconsistencies to how they 

delivered the learning. 

SCWFRU (2011) state that, “The SWTF’s emphasis on the shortage of high quality 

practice educators and practice placements is an important issue…” and that, 

“There is very little published research about social work educators. While 

developments that help educators to update their practice, teaching, and 

research skills exist, these are rarely formally evaluated or written up”. 
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This is where the social work reforms and the College of Social Work are essentially 

filling in this gap, to provide a national framework to work too and to provide the 

training for practice educators. 

Based on discussions with practice educators, tutors and placement co-ordinators, 

Furness and Gilligan (2004) looked at the role of the NOS in assessing fitness to 

practise. They concluded that many practice educators made a distinction between 

achieving competence in each of the NOS requirements/key roles and ‘across the 

board’ competence. 

Current literature also identifies that, 

“Educators have noted the variety of methods used in social work 

programmes for assessing students, including self-assessment”, Burgess et 

al., (1999) “And it has been suggested that a mixture of assessment methods 

is to be preferred”. Crisp & Green Lister, (2005). 

There is also very little published research on how universities operate their 

suitability procedures. “One survey, Currer & Atherton, (2008; Currer, 2009) found 

considerable variation in procedures between universities”. 

Research also concluded that there should be closer links between employers and 

educators, however, creating such partnerships requires sustained and detailed work 

between all those involved Taylor et al., (2010). 

Apart from weak or bad practice educators, the SWTF also identified that “Strong 

concerns have been expressed to the Task Force about the calibre of some lecturers 

and tutors”. These concerns touch on, in particular, their understanding of how 

theory is applied in practice and of the current realities of frontline social work (Social 

Work Task Force, 2009a, para 1.25). It supported the establishment of joint 

appointments and secondments as a way of enabling this to be achieved. This 

viewpoint was also expressed in some of the unpublished evidence to the SWTF 

(Social Work Task Force, 2009 unpublished-a, 2009 unpublished-e) which also drew 

attention to the lack of younger social work academics and the desirability of 

following a career in social work education. 
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The research concludes that academics need to be more up to date with what is 

going on now in social work practice. 

While some research has emphasised the skills and experience to be found among 

many practice educators and their confidence in making decisions about students’ 

progress, Moriarty et al., (2010), other work has suggested that some practice 

educators may find it difficult to fail students, Finch, (2009) and need support in this 

aspect of their work. 

The College of Social Work concludes that to; 

“Improve the employability of social work graduates and prepare them to enter 

the work force to work safely and effectively with service users and carers 

according to the HPC Standards of Proficiency and the qualifying level of the 

Professional Capabilities Framework. 

One of the important themes across these education proposals is that 

programme providers should have the responsibility, capacity and adaptability 

to keep their programmes, and staff up to date with policy, research and 

practice issues. The College as the voice of the profession will play a key role 

in ensuring that education and training, research and practice are responsive 

to changing policy and needs, whilst retaining the focus on fundamental social 

work values and roles. 

The provision of high quality social work courses, in which almost half the time 

is spent in practice learning, should be a shared responsibility between HEIs 

and employers. The establishment of effective partnership arrangements as 

proposed by the SWTF and echoed by the recent Munro report13 will be 

central to achieving the ambitions for reform of social work education. 

The SWRB agreed in September 2010 that the Practice Educator Framework 

should be introduced from 2011 and required from 2013, including the SWTF 

recommendation that all practice educators should be registered social 

workers”. 

And this forms the basis of the research within this dissertation, looking at 

recommendations on all the aspects of education and training from the people that 

matter, students, academics and practice educators. 
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Chapter 3 

Methodology & Ethical Considerations 

Concepts 

A large issue surrounding the methodology was around the concept of learning and 

how that is a very personal attribute to each individual who is learning in either the 

MA or BA social work degrees. 

This dissertation is aimed at looking at what currently is the learning for social work 

education and training within England, then to interview several participants from the 

groups of student, practice educator and academics, finding out their views and 

opinions in regards to the strengths and weaknesses of the current education and 

training framework and seeing what recommendations, if any, were voiced. 

Whilst researching this topic and reading around the literature and commencing the 

interview process, it was apparent to see that individuals ‘learning styles’ (Honey & 

Mumford, 1986) was an important consideration to take on board, as the issue 

around whether or not the current training and education for social workers was 

adequate or not was not so black and white as first thought to be. 

Finding out what learning styles people have can be linked in to how they prefer to 

work, prefer to study and how they prefer to take on board and digest information. 

Knowing this, one can suggest that certain people, who, for example, may be 

‘reflectors’ or ‘theorists’ will naturally prefer to work in the way the university model 

that is currently set up for the delivery of the social work degree, exits. Whereas 

people who would describe their learning style as being more ‘pragmatist’ or ‘activist’ 

may prefer to work in a more hands on way, something that having a work based 

route within social work training would provide a better option for these types of 

people to learn within. 

What is seen as being an ‘adequate’ level of training and education is also a concept 

that was hard to pin down as students have different levels of learning need, 

understanding, interpretation, motivation for more self-study than some other 

students. All of these variables will have an impact on what students gain from the 
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degree and what their perception was of the adequacy to the education and training 

that they received during the course. 

 

Methodological Considerations 

Barbour, (2008:113) suggests, “As the most commonly employed of all qualitative 

research methods”, semi-structured interviews were chosen as the method to obtain 

the views from the three participant groups. These groups included three students 

who are currently on the MA year two programme, three lecturers who are part of the 

social work department and three social work practitioners who are also practice 

educators. 

These nine people were chosen by talking to the three participant groups and asking 

who would be interested in being a part of this research, individuals came forward 

and expressed their interest and were chosen on that basis. Flick, (2006:130/131) 

would describe this type of sampling as “convenience sampling” due to the nine 

people being “The easiest to access under given conditions”. This was certainly true 

and was made easier because of the pre-existing relationship that had already been 

established by interviewer and the interviewees.  

The interview questions varied from 12 to 14 and changed slightly after the first two 

interviews were conducted as during these interviews other points were raised from 

the discussion and these points were added into the subsequent interviews as 

further questions. 

The qualitative research consisted of semi-structured interviews and was 

thematically analysed, looking at various themes that were obtained from the three 

participant groups and were analysed for themes running through each group and in 

comparison to each other. Qualitative research, (Denzin & Lincoln, 2005:3) is a,  

“Situated activity that located the observer in the world [which] consists of a 

set of practices that make the world visible. They turn the world into a series 

of representations, including interviews and conversations [and that] 

qualitative researchers attempt to make sense of, or interpret, in terms of the 

meanings people bring to them”.  
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The learning styles questionnaire (Appendix 4) was used post interview, as a follow 

up to extract specific information about each interviewee. It was decided to do this 

post interview for various reasons, first because enough time had been taken up 

during the interview process, (around an hour for each interviewee) and, secondly, it 

was used “As a need for standardised data from identical questions, without 

requiring personal, face-to-face interaction” (Denscombe 2010:156). This gave the 

additional freedom, via email, for respondents to complete the questionnaire in their 

own time as they were allowed to feel comfortable whilst completing it, without 

having myself as the interviewer, looking over their shoulder, so to speak. 

All interviews were recorded by the use of dictaphone for ease of use when 

transcribing and for speed of recording information whilst conducting interviews, with 

more accuracy than taking notes instead. 

 

Ethical Considerations 

The Economic and Social Research Council (2010:3) state that research should; 

1. Be designed, reviewed and undertaken to ensure integrity, quality and 

transparency. 

2. Research staff and participants must normally be informed fully about the 

purpose, methods and intended possible uses of the research, what their 

participation in the research entails and what risks, if any, are involved. 

3. The confidentiality of information supplied by research participants and the 

anonymity of respondents must be respected. 

4. Research participants must take part voluntarily, free from any coercion. 

5. Harm to research participants must be avoided in all instances. 

6. The independence of research must be clear, and any conflicts of interest or 

partiality must be explicit. 

 

Ethical approval was obtained by the drafting of an application for ethical approval 

form, which was submitted to the university tutor to gain feedback to see if the form 

was adequate enough in its content. The form was then sent to each agency 
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alongside a letter (Appendix 1) stating exactly why this information was being sent 

and who specifically was required for interview.  

Research was undertaken with each of the three participant groups with complete 

anonymity. A guidance sheet (Appendix 2) was sent pre-interview to each of the 

interviewees, stating that anonymity would be ensured, that if any other person was 

named during the interview, that the results would not include that person’s name. 

The guidance sheet also stated that all names would be changed during the results 

and that all information captured on dictaphone, would be destroyed after a certain 

amount of time. 

All interviewees were asked if they would still like to continue with the interview after 

having read and understood all of this information, all interviewees agreed to 

continue to be interviewed. 

Participants were asked questions, (Appendix 3), and were probed further during 

many of the questions to ascertain further details and meaning. 

All participants were asked if they would like a copy of the findings for their own 

record. Interviews created interesting discussions around the topic and much debate 

followed on after the official interviews ended. All interviews were conducted in the 

privacy of a room where no interruptions could be made, although two of the 

interviews conducted with practice teachers were a little less private. One of these 

being in an office where one other staff member was present for half of the interview, 

which was unexpected and one was conducted in the canteen, late afternoon. 

This I deemed to be fine as there was no personal information disclosed during the 

interview conducted in the office with another employer present. The practice 

educator was asked if the interview was fine to continue to which consent was given 

for this. This could have affected the way the interviewee answered the subsequent 

questions, possibly not being able to express their opinion as much as they wanted 

to. 

The interview conducted in the canteen was conducted late afternoon, in one of the 

corners, tucked away and was conducted without anyone else being in close 

proximity.  
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Data Collection 

The study came about from my own personal experiences of being a student on the 

MA degree and questions and conversations had about the structure of the course 

with many of the MA cohort. This led to brainstorming ideas about dissertation topics 

before Christmas which led me back to the issue around the degree and all the 

conversations and feedback. 

Eleven people were interviewed in total, one extra student and one additional social 

work practitioner, who was not a practice educator but was interested in the 

dissertation topic so wanted to be interviewed. Both of these interviews have been 

excluded from the findings and were used as practice interviews for when the other 

nine people began to be interviewed. 

Initial contact with the nine interviewees was made by email and, for example, some 

of the lecturers recommended other lecturers to go and talk to as they believed that 

they would be interested. 

Ethical consent was sought in advance and was problematic in regards to gaining i t 

from the City of York Council who, out of their own busy schedules, took a while to 

answer back with an offer of acceptance. 

Times, dates and venues were all booked and confirmed via email with all the 

interviewees and the use of the dictaphone was the only audio equipment used to 

record all the interviews. 

The criteria for choosing nine interviewees was simple, nine was a large enough 

sample to gain interesting views and opinions from, but small enough to be 

manageable to organise interviews, conduct them and analyse all the data within the 

time allocated. 

Having a fair representation from the three main participant groups was important. 

This was so that opinions from across the spectrum could be sought so that one 

particular group would not be biased, which would have made for a one dimensional 

research project. 
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Before the interviews were conducted, all interviewees had been sent the guidance 

sheet and before each interview commenced, all interviewees were reminded that 

their names would be anonymised within the findings. 

All data was transferred to a computer and was encrypted to ensure the safety of the 

data.  

Data Analysis 

As this dissertation sought to engage with students, practice educators and 

academics, who all form and facilitate various parts of the learning experiences for 

students whilst on degree, a thematic analysis approach was deemed to be the most 

appropriate approach for this study. As Davies (2007:31) states, a, “Thematic 

analysis is the study of the social meaning of tape recorded conversations, either 

naturally conducted or in an encounter with a research interviewer”. This method 

was chosen because of interviewing nine participants and using a dictaphone to 

record all the interviews.  

Using this type of approach is good as it develops examples of similarity and enables 

themes to be developed and identified whilst the research is being carried out, 

(Liamputtong & Ezzy, 2007:266).  Therefore it is an appropriate method of analysis 

for this study because of its function and ease of use, although as a negative point, 

the analysis is only one person’s interpretation of the data, which makes it possible 

for other people researching the same topics to find other meanings and results from 

the findings. 

Using interviews and questionnaires enabled the study to gain a wide ranging scope 

of data that included views, opinions, facts, historical information and personal 

information relating to how individuals prefer to learn. 

Much of the information from the interviews was not evidence based, as the study 

gathered perceptions and experiences and analysed them against the findings and 

knowledge in the literature review. These perceptions are important as they identify 

current concerns which should be tested in future research studies, specifically as 

the Social Work Board Reforms come into effect.  
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Summary & Reflections 

The methodology used within this dissertation was primarily used to ascertain the 

most appropriate ways of engaging with and understanding various participant 

thoughts and ideas on the topic. Speaking as someone who is a student currently 

studying on a social work degree, it was interesting and eye opening to see other 

people’s views. As a student, one has a set of wants and values that one wants to 

achieve throughout the duration of the course, whereas academics and practice 

educators may have different wants and values and indeed, perspectives on what 

they see as being important from a degree course and what they expect students 

should want to get out from it. 

Interviewing a larger scope of participants across York, or indeed across the region 

of Yorkshire or nationally, would have brought about other interesting findings to the 

table, ones that would mirror no doubt, the findings from the Social Work Reform 

Board.  

The study is intended to be used as a continuing feedback forum, in addition to the 

reforms being introduced, and a method of recommendations to all those interested 

in reading it and dedicated to wanting to improve the delivery of the degree courses 

for future social work students.  
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Chapter 4 

Findings 

After reading through the comments and quotations from the nine interviews 

conducted, and, trying to structure them in a cohesive way, I have divided up the 

main research question into three, smaller questions. 

These three questions are; 

1. Is there sufficient learning around placements? 

2. Is there sufficient learning around modules? 

3. What should the role of tutor and practice educator look more like? 

Concluded by, Student / Practice Educator and Lecturer Perspectives 

Looking at the first question, ‘Is there sufficient learning around placements?’ 

There was a unanimous agreement from all students, practice educators and 

lecturers that there should be more placement days on the degree to better increase 

the learning for students. 

Students stated that they have learned more about being a social worker on 

placement than they have done within their modules, although the quality of the 

teaching from the practice educator was essential for this to happen. 

The issue around having more children’s and families placements was talked about 

with one student stating that York children’s services have six practice units, which in 

theory could take on one student per unit but that only two were taken up. This was 

talked about in regards to there being a demand from students for more children’s 

and family’s placements. 

Students believed that there should be an end of placement meeting to acknowledge 

all those involved with the teaching and believe that having more placements and a 

placement in each of the four specialist modules done in the last year of the degree 

would be very beneficial for their learning. Although students also understood that it 

would be logistically challenging to organise this all from the university and agencies’ 

point of view. 
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Students stated that having more placement opportunities would allow the students 

who did not know which area that they wanted to work in, make an informed choice 

on what areas of social work they would prefer to work in. Stating that social work 

was such a broad field of work to work within, with one student quoted as saying, 

“You’re only prepared for one area of social work and that comes from your 

placement”.  

Also, that there was too much academic work put on students whilst on placement. 

Students also talked about learning styles and how people like to learn in different 

ways and how that can influence a student’s opinion in regards to which they prefer, 

be it learning on placement or learning through modules within lectures and 

seminars. 

On placement learning, practice educators stated that, “Learning at university is very 

different to learning on placement”. There should be more placements within the 

course as learning on university was within a ‘protected environment’ and that 

students should learn more in the field. In regards to making an informed choice on 

which area students would work in, having more placements should address this, 

with one practice educator stating, “The more practice you get and the more 

experience you get, I think, it gives you a much stronger basis to decide in which 

field you want to specialise in”.  

Specifically as practitioners believed that once in the field that it is difficult for 

practitioners to cross over from one area to another, from childrens to adults. 

Practice educators also stressed that students needed good placements and good 

teaching from practice educators, stating that it would, “Produce good objectives and 

support for learning”, and that “All practice teachers should be practice teacher 

qualified level”.  

Also, that the placements should be evidence based so that students would, “Get a 

greater understanding and insight into social work practice”. 

Practice educators also stated that, “You do a lot of learning on placement and I 

think that’s where the majority of the learning comes from” and that, “Your learning 

experience on placement is probably the most valuable”.  
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More placements were also suggested with at least one within a statutory agency 

and that all students should have to do at least one placement within adults and one 

within children’s. 

Practice educators were concerned how more placements and more placement days 

could ever be feasible within the current structure of the degree stating that, “But in 

practice I don’t see how logistically it would work” and “Where do you find time in a 

working week” in regards to how busy practice educators and lecturers are.  

Other comments included,  

“You can inspire people but only in the area that you work, having more 

placements would address that, because you would get a much broader view 

of what social work is all about in different teams and with different service 

users”.  

In regards to having more placements within the current structure, practice educators 

stated, “Shorter placements but long enough to hold a caseload” and that it was, 

“Important to hold a caseload and take responsibility yourself for it”.  

That, “Students should definitely have a children’s and adults placement” but 

understood that there were a lot of students coming through universities so would be 

hard to find so many placements for them all. 

One lecturer stated on reflection in regards to their student experience that,  

“Well if I think about when I was a student, I have little memory of what I 

learned in university at all, whereas everything I remember about my 

development and growing skill set is from what I learned on placement”.  

And that in regards to placements now,  

“I think it can be better organised so you had your 200 days where you 

weren’t having to do university work on top, so you could just focus on your 

placement”.  

Lecturers also stated that, “We have to keep practice and academia very closely 

linked”, and that, “Some placements don’t give all the learning opportunities that they 

might, including statutory placements”. 
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Views around placements also included,  

“I think a lot of social work practice at the moment is a sort of ‘this is how we 

do it approach’ and it’s not as research informed, it’s not as intellectually 

informed as it should be”.  

And, “One of the strengths of having quite a lot of placement time is that people have 

the time to develop their skills and knowledge”.  

This lecturer also believed that having more placements and more days would be 

good but would have to be managed appropriately as “students get extremely tired”. 

 

In regards to question 2, ‘Is there sufficient learning around modules?’  

Students stated that certain modules were beneficial towards their learning, these 

included; human development, communications, reflected practice and the specialist 

module in the last year, although they felt that their, “Options after university in 

regards to employment, have been narrowed rather than expanded”. Citing that 

modules such as ICT and social policy had little relevance to their learning and that 

studying the 4 option modules in the last year would have been more beneficial. 

Students were also quoted as saying that it, “Doesn’t seem remotely fair in the way 

the course is weighted” in regards to modules and placement. That there was too 

much emphasis on academia rather than placement, specifically when placement 

reports are just marked as a pass or fail and that the course can favour students who 

are academically strong but may be weak in practice which was deemed to be wrong 

as practice should be valued more, specifically if students are going to be social 

work practitioners. 

Students stated that modules could be better placed within the course so that they 

are more related to placement, that there was not enough detail on how to integrate 

knowledge within modules into placements. This made one student express their 

feeling that they were, “Disappointed in a lot of the learning at the university” as the 

course did not qualify you for all areas of social work.  
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Students also expressed their disappointment by saying,  

“I don’t think the balance is right, you have to do ridiculous assignments as 

filler modules for no real reason other than the need to hit the credit marks or 

someone has written a book about it”.  

Students stated that decreasing the number of modules, having modules assessed 

in other ways than essays and having other modules that could be studied such as,  

- report writing skills  

- intensive interaction  

- more service user involvement 

- emotional resilience 

- stress management 

- coping techniques 

- counselling skills for social workers 

On university modules, practice educators expressed views such as, “None of it 

seems very current or relevant when you’re actually on the placement itself”, and 

that, “Social work is such an accountable profession” that there should be more 

awareness about this at university and that, “Every university is different to their 

approach to the social work degree”, when it comes to how they deliver the 

programme to students.  

Practice educators are also quoted as saying,  

“I don’t think anybody is looking at the core issues around university and the 

learning of social workers and I personally think that is where it needs a lot of 

changes made, in the actual curriculum of the degrees”.  

And that, “Certainly, a lot of social workers that I see have felt that they wished they 

had better learning at university to get a better understanding”. 

Other views expressed by practice educators in regards to the importance of 

modules that teach theory are quoted as saying,  
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“You realise that actually we do use theory, we do this because we’ve looked 

at theory and questioned things and used theory to make sense of why we do 

what we do, we start to unpick things”.  

Lecturers also state the importance of learning about theories, stating that,  

“I do think that students would have to have some form of teaching around 

theory and space to reflect and have teaching around communications and 

teaching around law”.  

Though in reference to the delivery of some of the current modules on the course, 

one lecturer is quoted as saying,  

“I think when students have service users there or have social workers in their 

lectures, talking about what they’re doing on an everyday basis or service 

users talking about their experiences, you can visibly see people in the room 

perk up. When it’s just dry, it’s dull, it doesn’t inspire at that point, and I’d like it 

to be more inspiring”.  

One lecturer is also quoted as saying, “There has to be more creative ways of 

assessing” rather than essays and placement reports, that having practitioners being 

part of the academic team is a “breath of fresh air” and that there should be a 

secondment programme to enable practitioners to join the academic team. That 

“Social work is bigger than the courses delivering it”, and that, “For the MA in 

particular, it’s a very compressed programme, there is a lot to do”. 

In regards to the structure of the current social work degree, one lecturer suggests 

that,  

“In an ideal world, I’d convert all our programmes into problem based learning 

programmes, where we start looking at the types of cases that people come 

across and the work revolved around students needing to find out what they 

needed to know in order to work a case”.  

That university based learning should be, “Related more to practice situations” so 

that,  
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“Students have more time, encouragement, support, assessment on a regular 

basis, I don’t mean assessment as in getting marks, time to sort out how they 

understand these issues, have commentary and discussion about it, so that 

their knowledge gets built through that process, I think that would be better”.  

An interesting point about the current degree made by a lecturer is that,  

“We are employed to train social workers, that’s why they get a bursary. 

Should we even be getting people to do research dissertations? Should we be 

teaching research skills? It’s an interesting debate”. 

Lecturers also stated that “Good social workers need a good academic grounding”. 

 

In regards to the third question,  

‘What should the role of tutor and practice educator look more like?’ 

Students stated that there should be closer links between practice educators and 

tutors to increase students’ learning as there should be awareness from tutors on 

knowing what type of practitioners their students are turning into. Students believe 

that tutors should be more like mentors rather than ‘distant tutors’, and that,  

“A lot of the more mature lecturers, they have a tendency to dictate to you 

best social work practice but with no real up to date knowledge on what 

practice is like now”, that tutors were, “Disconnected from practice” after many 

years of being an academic.  

One student expressing their view that,  

“Their fascination is on their own academic careers to a certain degree and 

you feel that you’re an annoyance on their radar and they’re not that 

interested in you, which kind of leads you to think that if they’re not passionate 

about us being social workers, why the hell not, is this because they have no 

interest in social work? Or is it because they think we are going to be bad 

social workers?” and that some tutors were “Far removed from the social side 

of things”. 
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Practice educators also agreed on there being more of a closer link between 

themselves and tutors, specifically in regards to improving learning for students. 

Practice educators believed that some tutors were, “Out of touch” with what was 

going on now in social work, that there should be more communication between 

university and agencies, so that practice educators and tutors play a bigger role in 

students’ learning. 

One lecturer stated that, “I’ve been a practice liaison advisor for first year 

placements, and you feel pretty removed, unless there is a problem you’re not really 

involved”, with another saying,  

“I really believe there should be a final ending visit, for all placements. We are 

taught all the time about having good endings for service users but we don’t 

seem to see it fit to have good endings for our students”.  

All lecturers believed that there should be more communication and more of a 

relationship between university and agency. In regards to being up to date with what 

is going on in the world of social work, one lecturer stated that, “I am slightly 

concerned that there are a number of tutors that have not practiced for a long, long 

time”. 

Continuing on by saying that,  

“Whilst I think you can be excellent at research and you have written your 

books and you’re well known for you research, I think that if you’re teaching 

social work, you need to be able to know what’s going on”.  

Whilst another lecturer added,  

“I think it would make quite a lot of difference to the staff and their credibility 

with the students if we did some hands on work and we know that students 

really value that”, because, “It helps students a lot if it’s much more current”. 

The perspectives for all those interviewed are as follows; 
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Student Perspectives 

In regards to the degree, students expressed that their previous years of working 

experience before starting the course is what has given them a good grounding of 

learning which has helped their understanding with placement and through the 

course modules. 

MA students feel that the course feels very crammed and would prefer to learn over 

a longer period of time and that having placements in each main area of social work 

would prepare them better for employment and would enable them to confidently 

apply for all social work positions.  

One student argued that, 

“If you haven’t got a placement [in children’s] the likelihood of getting a job 

[within children’s] is very slim, and that’s from my own understanding of 

working in children’s services, you probably won’t even get an interview”.  

They also stated that agencies would not want to, “Risk their accountability on 

someone new [for a children’s post]”. 

Students also raised concerns about not having sufficient learning in all areas of 

social work, stating,  

“If you’re going to spend 2 years to get a professional qualification, you should 

be professionally qualified, I’m only professionally qualified, effectively, to 

work with adults”.  

Also, “The degree should insist that you do some learning around children’s and 

some learning around adults”. And,  

“If I was to do the course again, I would want a children’s placement and an 

adult placement, just so if nothing else, that you can put it on your c.v. that 

you have experience in both areas, and it gives you more of an idea of what 

area you want to go into”. 

One student also felt that,“I don’t think we have been taught to be social workers but 

taught the theories behind social work”. 

The overwhelming feeling expressed by students was that of frustration and feeling 

let down by the department. 
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Students were expecting something different from the social work department, 

expecting more of a culture of learning, an ethos of learning that would be 

spearheaded by tutors, with tutors being more like mentors rather than ‘distant 

academic figures’. 

Students expressed frustration over the organisation and at times poor 

communication from the department and would have liked to have seen a more 

inclusive and information sharing community develop between students and staff 

rather than the 'business model' approach that they believe currently exists. 

Students feel that for a social work department, that the culture within it, at times, felt 

more ‘anti-social work’, stating that some tutors knew very little about current child 

protection methods, thus not being able to support them adequately, to some tutors 

not providing enough academic support, creating a ‘teach yourself social work’ 

environment which frustrated some students who were academically weak but knew 

that they could ‘do the job’. 

Some students expressed the issue that there was no discussion on the course 

about progressive social work practices outside of England, wanting to know more 

on what other countries do in regards to their social work practices. 

Students also felt that the department was more concerned with its own research 

rather than student development, would welcome the course being longer but 

expressed concern with how that would affect other mature students who have 

family and work commitments, and that academics did not talk enough about their 

previous experiences as practitioners or the work that they are currently researching 

on. 

Students believed that even though 18 year olds can be mature that the starting age 

for being a social work student should be older with more relevant work experience 

required before starting the degree. 

Students believe that the general velocity of the course, coupled with the quantity of 

information given, was not seen as a positive way to learn about the field of social 

work, stating that it was, 'too much in too little time'. 

Two of the three students expressed their belief that there should be a work based 

route for training, as an alternative to university and that if there was, they would 

have chosen this route instead of the MA degree.  

On a positive note, students expressed satisfaction with guest speakers and service 

user interaction within the first year of the MA and stated that their placements and 
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modules including human development, theories and models, communication skills 

and reflective practice, greatly enhanced their learning and were areas that made 

sense to them in regards to linking theory to practice. 

 

Practice Educator Perspectives 

 

Practice educators stated that there should be more practice based assignments, 

that placements should be shorter, especially the 2nd placement which was generally 

seen as being ‘too long’ and that students could benefit by going into placement, 

three days a week and into university two days a week. 

Having more placements were encouraged to develop student learning, specifically 

in regards to students being able to make informed decisions on which areas they 

would like to practice in after qualifying. 

Practice educators also believed that courses should be longer, one stating that,  

“I’ve had a lot of MA students who have all said at one point that they wished 

they had done the BA because they had seen the BA students may be getting 

a better level of understanding and learning at university”.  

And that some students needed more time to learn and should have more support 

from tutors. 

Quotes also included, “The feedback that I’m getting from the 21 year olds when 

they have done the 3 year degree is that they feel too young to practice social work”, 

adding that,  

“Well that’s something that the university needs to ask questions about, 

because that is quite worrying, you only have about 30 degree placements, if 

you’re going to get 10 people saying ‘I’m not going to be a social worker at the 

moment’, well what’s going on here? Is it their age? Is it because the course 

has failed them? Is it because social work wasn’t what they thought it would 

be?”. 

One practice educator also stated, “You have to have a purpose for the MA course” 

in regards to the ‘fast track’ nature of the course, stating that, “To go into a children’s 

and family’s team, you would have to have experience of that type of work”, and that,  

“I have pigeon holed myself into adult social work, I couldn’t go and be a children’s 

social worker now, I’m not employable as one” as the roles were ‘so different’ even 

though acknowledging that a lot of the skills ‘are transferable’. 
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Lecturer Perspectives 

 

One lecturer in regards to the BA degree stated that,  

“I think for the BAs, their 2nd year is a bit of an empty year and I think there 

could be some sort of observational placement or community based learning, 

such as projects where students went out into communities and involved 

people, or developing services or doing some sort of research”. 

The idea of more placements was welcomed as “historically, social work training 

hasn’t been valued at all” although the logistics of supplying them would be 

challenging as, “Employers don’t provide as many child care placements as social 

work students want to do”.  

In regards to learning, lecturers stated that,  

“We probably need a clearer idea of what are the core domains of social work 

knowledge that people actually need to have”.  

Although in regards to creating that change within the course that, “University 

establishments are archaic, they’re set in their ways, I don’t think they’re open to new 

ideas and that’s been my experience”. 

On relating theory to practice more,  

“David Howe for example, really inspired me as an academic, the stuff that he 

writes is incredibly useful for practice. That’s what inspires me, if people are 

relating their research to practice”. 

In regards to the issue of not having enough experience in both areas, one lecturer 

was quoted as saying that it was the “Fault of the agency”, and that, “You work with 

adults in child care social work more than you work with the children” so students 

with transferable skills should be able to move across from adult to children’s and 

vice-versa more easily, although one lecturer stated that, “Some people may talk 

themselves out of jobs, some people can work across the range, some people can’t”. 

Also, in regards to the way agencies see this issue, all the lecturers stated,  

“If that was the way a selection panel was operating, I’d be really unhappy, 

you choose the person not the place where they worked at, it breaks equal 

opportunities” and that, “In relation to career sustainability and career 

development that people should be moving across the boundaries”.  
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Also, that,  

“I think it’s morally wrong to disadvantage people twice, first by not giving 

them the placements that they wanted to do and then saying ‘you didn’t have 

the placement so you can’t have the job, ever in this field’ I think it’s an 

employer’s issue about how they provide sufficient placements for social work 

students”. 

Lecturers expressed concern over students’ emotional capacity, with one stating,  

“What concerns me more is the amount of students with anxiety or depression 

who can’t cope with the course or placement” and that, “If you can’t cope with 

being a student, then how are you going to cope when you have a big 

caseload and things are kicking off?”.  

The issues being around capacity, capabilities, resilience, mental and emotional 

health were that,  

“Rather than age, I’m more concerned with people’s emotional health and 

how we as a university monitor that because I don’t think we do a great job 

with that”.  

To try and address this, one lecturer stated that, “I think it’s really good if we were 

slightly tougher on the experience [of students] prior to entry” and that more about 

various theories such as coping with stress and resilience was essential to student 

learning because,  

“If you go out into placement and you don’t have some theoretical knowledge 

to begin with and engage with it you end up doing care and support work 

rather than the more complex tasks that social workers have to do”. 

Lecturers believed that students should be encouraged to consider having a career 

in academia and that having a longer course due to more placements and modules 

was believed to have a negative impact on older students being put off from enrolling 

in the first place due to them having other commitments. 

Having an older starting age for being on the BA was welcomed, with lecturers 

stating that, “I’m not particularly in favour of an age bar but I also think that social 

work is quite a tough thing to do when you’re 18”.  

And that,  

“We don’t really know enough about how things such as age, motivation, an 

understanding of what the job entails and psychological resilience and how all 

those things interact with each other” and,  
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“I think it’s raised a lot of interesting questions, it would be interesting to know 

how many 18 year olds across the country actually regret having gone at that 

time or drop out or fail in comparison to other ages”. 

 

In regards to having a work based social work and education route as an alternative 

to the current academic / university path, one lecturer said, “In an ideal world, both 

options should be available to students”. 
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Chapter 5 

Limitations of Study & Discussion 

This small scale research was conducted through nine interviews, which were then 

analysed through a thematic style, using interviewee’s answers and stories and 

perspectives to form the basis of the findings. 

This enabled each of the three main participant groups, students, practice educators 

and academics, to give their opinions and stories in relation to questions about the 

strengths and weaknesses to the current education and training structure. 

It allowed the participants the forum to speak their mind and to say exactly what they 

would like to see changed and developed, with the safety that their views would be 

presented anonymously. Although their views cannot be considered as 

representative but at a time of flux in the profession, they provide a barometer of 

opinion and differing perception. 

The study was conducted in an interesting period of social work training and 

education as the current structure is on the verge of significant reforms being 

introduced. This will have a huge impact on the way social work education and 

training is delivered. This is a limitation in itself as this year’s cohort of students will 

arguably be the last to be trained and educated under the current structure so having 

a similar scale study in for example, two years from now, would give a good 

indication if the developments and views from all three participant groups has 

improved and changed or not. 

Although the analysis produced views similar to narratives, it is hard for my views to 

remain unbiased and separate from the study as I share many of the views 

expressed by all three participant groups. This is not necessarily a bad thing, as 

Hammersley, (2000:16) suggests that, “It is sometimes argued that, first and 

foremost, educational research ought to contribute to the process of education”. 

Which is what this research is aimed at looking at, the factual issues around training 

and education and the methods and recommendations that would like to be seen to 

address them. During the study I have thought on many occasions if the results 

found would be the same if someone else who had conducted the same study with 
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the same people would have found. Possibly a student who was not from the social 

work department and not from the University of York. 

Another limitation would be the specific people in each participant group chosen and 

whether or not choosing different people in each of the groups would have resulted 

in similar or opposing views. 

Also, the scale in itself is very limiting as it is so small, a better scale would have 

been to have interviewed the whole of the MA social work year two cohort plus all 

the academics within the department and all the practice educators linked with the 

MA cohort. This would then have involved interviewing around 60-70 people, which 

although would have represented the University of York MA year two cohort, would 

have had considerable logistical issues and time conflicts in the time given to collect 

and analyse all the data for all of their interviews. 

Again, looking at the small scale nature of the study, doing what was proposed for 

the MA cohort could have been extended to a mass cross section of MA year two 

cohort students around the country, for example, interviewing ten students, ten 

lecturers and ten practice educators in the 45 or so universities that provide the MA 

social work degree in England and comparing the findings to form a national results 

study on the issue. Again, the issue here would then be the time and logistics of 

interviewing around 1,500 people. 

The use of semi-structured interviews is also a limitation as on reflection, looking 

back on all the interviews conducted, one would, if conducting these interviews 

again, have asked different questions, possibly being more specific in wanting to find 

the answers to certain points. The questions themselves are also possibly biased to 

the agenda that was presented, Hammersley, (2000:152) goes on to say about being 

biased that, “Qualitative researchers also use it. For example, it is often taken to be 

implied in Becker’s influential argument that sociological analysis is always from 

someone’s point of view, and is therefore partisan” (Becker 1967:245). 

Although this was to highlight the weaknesses in the current training and education 

of social work students so that recommendations could be discussed and hopefully 

put in place. It can be argued that it is the duty of researchers to question and test 
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others’ research by conducting their own literature reviews and expanding the 

research on that area. 

 

The Discussion 

In regards to learning, Chomsky, (2012:44) suggests that,  

“If you want to change the world in a constructive direction, you better try to 

understand it first. And understanding it doesn’t mean just listening to a talk or 

reading a book, although that’s helpful sometimes. It means learning. And you 

learn through participation”.  

He goes on to say that, “you don’t get there by a flick of the wrist. [Learning] happens 

by hard, long-term, dedicated work”.  

It raises the point of experiential learning as opposed to academic learning and how 

people prefer to learn, people’s own learning styles. 

Honey & Mumford’s learning styles questionnaire (2000) based on research by Kolb, 

(1984) identifies four main learning styles, these being; 

o Reflector - Prefers to learn from activities that allow them to watch, think, and 

review (time to think things over) what has happened. Likes to use journals 

and brainstorming. Lectures are helpful if they provide expert explanations and 

analysis.  

o Theorist - Prefer to think problems through in a step-by-step manner. Likes 

lectures, analogies, systems, case studies, models, and readings. Talking with 

experts is normally not helpful.  

o Pragmatist - Prefers to apply new learning to actual practice to see if they 

work. Likes laboratories, field work, and observations. Likes feedback, 

coaching, and obvious links between the task-on-hand and a problem.  

o Activist - Prefers the challenges of new experiences, involvement with others, 

assimilation and role-playing. Likes anything new, problem solving, and small 

group discussions.  
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The nine people interviewed, by the use of a questionnaire, were asked what 

learning style they believed to be, they replied as follows; all lecturers were 

dominantly reflectors with practice educators being a mix between reflector, 

pragmatist and activist with students being predominantly activists. 

People like to learn in different ways and the students who were interviewed 

preferred learning on their placements and acknowledged that their previous 

experience before starting the course, plus their placements is where they have 

learned the most. 

Coupled with the fact that everyone interviewed agreed with the fact that more 

placement days would be beneficial to the learning experiences for students, the 

new recommendations have suggested that the current 200 days of placement be 

reduced to 170 days. This in itself also takes away the opportunity for there to be 

more placements than the two currently on offer. 

Even though these are just views and opinions, collectively, all nine interviewees  are 

saying that having more placement days, and students being on more than two 

placements, is something that is valued as being very important for the learning for 

students. The literature concentrates on having higher quality placements and for 

there to be at least one placement set within a statutory organisation. Although 

students and practice educators agree on there being better placements, and at 

least one within a statutory setting and preferring that one placement be within 

children’s and one in adults, one can say that the opportunity to increase learning 

through more placement is a missed opportunity. The impact of extra placements 

and placement days, even if it were one extra placement would certainly have an 

implication on the current MA structure, which for a course that stands at 18 months 

in duration from start to finish, would not be able to encompass any more placement 

unless it was restructured into its full 24 months or possibly into a three year course. 

Although having an MA at three years would undermine it as there already exists the 

BA standing at three years. 

The reforms fail to address the adequacy of the MA in social work, which does not 

look at the issues around learning the quantity needed in such little amount of time. 
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The SWRB (2012) does state that the three years needed to learn the “Breadth and 

depth of knowledge is difficult to cover in three years” which is what the current BA 

stands at, why this is not addressed within the MA structure is cause for more 

discussion and research. 

In reference to the degree structure, the similarities between the literature and the 

findings from the interviews conducted are that, students interviewed stated that the 

course was weighted too much in favour towards the academic part instead of the 

practice element. With the new reforms being introduced, and with placements being 

graded, this will no doubt, increase the pressures even further around assessment. 

In regards to concerns from students and practice educators about certain modules 

being ‘fit for purpose’ we will have to wait and see what the new reforms will look 

like, especially in regards to the possibility of the development of a ‘core’ curriculum 

which one lecturer interviewed stated as being something that would help 

universities in the delivery of the degree course. 

Having a core curriculum would standardise the degree across the country thus 

ending large differences in how universities across the country deliver the social 

work degree. And as the HCPC will be taking over the duties of the GSCC, linked 

into the PCF, one would hope that the degree would be more ‘fit for purpose’, having 

the academic learning be linked to practice more as students, practice educators and 

some lecturers, wanting this to happen. This would also satisfy employers who 

expressed concerns over students graduating with too many gaps in their learning. 

Within this new curriculum structure it has not been stated how or who would 

address the issue of various ways of assessment, but many of the nine interviewed 

expressed views that students should be assessed in more ways than just essays 

and placement reports. Boud & Falchikov, (2006:403) stated that, “Graduates in the 

workforce will not in general be taking examinations or writing academic essays. 

They will be puzzling over what counts as good work and how they will be able to 

discern whether they are producing it”. 

Having the degree structure linked into the PCF would indicate that there will be a 

shift from traditional academic methods of assessment such as writing essays to 

hopefully a balance between academic types of assessments and ways in which 

social workers produce work, such as reports and presentations. Within the course, 



47 
 

the need for more service user input from both the literature and interviewees has 

been suggested and is the need for more relevance to the course in regards to being 

more up to date with current social work issues. This is also suggested as one of the 

reforms with the SWRB stating that there should be more secondments so that there 

are more social work practitioners working in social work departments within 

universities. 

It has also been suggested as a reform and expressed by the interviewees that 

candidates for the degree should have more relevant life and social work experience 

before starting the course. 

Even though no age limit has been suggested, many of the students and practice 

educators stated that the age should be raised back to 21 as it was many years 

before. The fact of having more experience would indicate that one would be older in 

age when starting the course. Even though there is concern that conversations had 

with many of the BA year three students who are 21 suggest that they themselves 

feel too young to be a social worker. This would indicate that more research needs to 

be looked at into this area. 

In regards to educators, both practice educators and tutors at university, the reforms 

and interviewees state that there should be closer links with universities and 

placements to ensure better learning opportunities and environments for students. 

The reforms have not stated how tutors would be more up to date with current social 

work issues although the influence and addition of practitioners within social work 

departments at university should go towards addressing that. 

The concern from all parties that practice educators should be trained to a certain 

standard is addressed within the reforms, which recommend that all practice 

educators need to be registered social workers. 

Ultimately, the reforms should introduce a better platform for graduates entering 

employment with graduates having more cross over knowledge and skills via the 

framework of learning set out by the HCPC through the PCF which should, in theory, 

make graduates a lot more employable and should also give graduates more 

confidence in what they have learned on their degrees. 
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What has not been addressed in the literature is how tutors or educators’ roles will 

change to support students more or how the MA, standing at a two year course, has 

the validity to deliver what the reforms call for, which is for more consistent learning, 

which was stated as being difficult to cover within the framework of the three year 

BA. Although as pointed out by many of the interviewees, having a longer course 

may penalise older students coming into social work education due to them having 

other long standing commitments. 

The findings also showed no consideration for a relevant vocational, work based 

route of being trained in social work that could feasibly run alongside the current 

university / academic route, as already exists in fields such as law and accountancy.  

Accountancy training offers, “Work-ready, industry-specific skills that employers 

value. And it offers the chance to progress to chartered accountancy with 

generous exemptions. This can mean you are able to qualify faster than 

someone who has followed the university route” (AAT, 2012).  

This is another missed opportunity as this would give prospective students more 

ways to learn and enter the social work profession, and would address people’s 

various learning styles and would, ultimately, create a wider range of better 

educated social work practitioners. Having a work based route could address the 

issue for older students if the degree course was deemed to be a three year 

course and not having a two year course option available anymore. This would 

enable older students to work and study whilst still earning a salary, more 

research should be looked into this area for future social work reforms. 
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Chapter 6 

Conclusions 

Almost all of the issues and concerns raised within this research have been looked 

at by the Social Work Reform Board, who are in the process of implementing these 

changes alongside the Health & Care Professions Council and The College for 

Social Work over the next few years. 

The issues that were raised within this research included; 

- Having more placements and placement days 

- Having a work based route as an alternative to going to university  

- Making the course longer to have more learning opportunities 

- BA year three students feeling too young to practice 

- MA year two students feeling that the course is too crammed 

- Having better quality placements 

- Better trained practice educators 

- At least one placement in children’s and one in adults 

- Addressing the unequal balance that favours academia over placement 

- Restructuring of curriculum - introduction of core curriculum 

- Making academia more linked to practice 

- Universities around the country differing in how they deliver degrees 

- Have more service user and social work practitioner input on the course 

- Have practitioners as part of the university department teaching students 

- Prospective applicants to have more experience before starting degree 

- Academics to be more up to date with current social work issues 

- To have closer working relationships between tutors and practice educators 

The five points highlighted above have not been considered by the Social Work 

Reform Board. 

Talking with current BA students brings up comments that the intensity of the BA is 

manageable for the most part, whereas talking with MA students about the intensity 

of the MA brings about comments that the course is consistently manic, relentless 

and very pressurised. This, I believe, is an issue in itself. There is no research found 

that addresses the intensity of the MA in social work and research should be 
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undertaken to see if an MA lasting two years is a good option to have. The focus for 

a social work degree should be on learning the right knowledge, skills and practice 

experience to be a social worker, questioning the validity of whether an 18 month MA 

course can deliver the right amount of time to achieve this amount of learning, given 

the current intensity and pace of it. 

On reflection, if I had to go back and do a social work degree again, I would not 

choose the MA, I would choose the BA instead, as three years is the minimum 

amount of time I believe that social work training and education at university should 

be. Specifically in regards to learning and having the time to understand what is 

being taught to a level that feels comfortable. 

Other implications of the MA being a two year course is that it is hard to see how 

having more placement days, if introduced in the future and within its current 

structure would fit. Having more than 200 days within the current amount of time, 

would, no doubt, contribute to the increase to the MA being a three year course. This 

issue could be addressed by making full use of the six months that is currently not 

used on the 18 month MA programme. By utilising those six months, universities 

could develop the course to have more placements, which would leave the academic 

side of the course left to be restructured so that it would compliment the learning on 

placement and not just extend what is currently a relentless 18 month MA 

programme into a relentless and even more tiring 24 month MA programme.  

The issue however, about extended the MA to its full 24 months is that when the 

course was originally that length, academics found that students were not deciding to 

do the dissertation as they were finding jobs during the summer. This is 

understandable but essentially not fair, as what currently happens is that students 

finish their second placement and then have about six weeks to write up their 

dissertations, which for all other master degree students is three months. This, in 

turn, makes the MA even more pressurised. 

Increasing the MA to three years would question the validity of it, when there is 

already a BA that lasts for the same amount of time and one that is academically 

easier to pass as the pass marks are lower for the BA than they are for the MA. 
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This also questions the validity of the MA when comparing it to the BA in regards to 

the reforms coming in that will make education and practice linked closer together. 

Once MA and BA students graduate from their respective courses, there is no 

difference to either of them in the workplace. Although MA graduates will have more 

transferable skills from the fact that they have already completed an undergraduate 

degree, this can be argued to be unfair for MA students who have essentially done a 

three year course in two, under higher assessment criteria, which require a more 

rigorous work ethic. This, I believe, should be acknowledged and valued in the work 

place and there should be a difference between newly qualified BA and MA students 

when employed in regards to position and starting salary. 

It can be argued that having more quality placements would lead to more learning, 

which would enhance a student’s capacity and knowledge. This in turn should make 

students become better practitioners. There should be a more comprehensive 

evaluation of students graduating from the BA and MA programmes nationwide, 

asking them what they would have changed and what they would like to have 

learned more (or less).  

On reflection, I personally think that having some sort of ‘counselling skills for social 

work’ module would have been of great benefit to students, and could be developed 

in the future as being part of a larger module(s) on communication skills with difficult 

and vulnerable people. 

In regards to BA students saying that they still feel too young to practice, the reforms 

that will be introduced that say, applicants should have more experience before 

starting the degree. This will hopefully mean that students will be starting their 

degrees at an older age. 

With some lecturers quoted as saying, “I learned more in my first year of working as 

a social worker then I did on my two year MA”, the concern as a current social work 

student is that the MA degree is not providing the sufficient learning experiences and 

knowledge that students require. Research should be taken to address this disparity. 

From my own experience, I personally feel that I have not had enough learning 

experiences within the children’s or youth areas, and I feel that I will be qualifying as 

more of an adult social worker rather than a social worker confident enough in all 
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areas of social work. This should also be an area with more research conducted into 

it, as many other students within the MA year two cohort feel the same way too. 

What should also be addressed and researched into is the fact that some students 

complete the social work MA, not because they want to be social workers but 

because it is a paid for degree at a masters level, which is one of the few master 

degrees left in the country which is fully funded. The £12,000 bursary and tuition fees 

make up a sizable amount of funding per student over the two years of the MA and, 

can be argued, would have been better spent on students who did not manage to get 

a placement but, who wanted to be social workers, as this money, which is tax 

payers money, is wasted on the few students who did not want to be practitioners in 

the first place. Having only the BA route or work based route would ensure that this 

would not happen.  

Also, having a viable work based training and education route for social work, 

running alongside the degree would also cater for the people who are weak 

academically but who would make good social work practitioners. Having this option 

available to prospective students, should also resolve the issue of people who are 

not interested in becoming practitioners but are academically strong and, who use 

the course to get a free master degree. In essence, the findings state that the current 

degree is flawed and although no research was found that looked particularly at the 

BA and MA degree, it can be argued that more research needs to be done on the 

validity of having an MA in social work. 

In answer to the research question set,  

“Social Work Learning at University and Placement – Does the Current Social Work 

Degree Give Student’s the Sufficient Amount of Knowledge and Learning 

Experiences to Become Competent Practitioners?” 

The findings show that the current social work degrees fail to give many students the 

adequate amount of learning experiences and knowledge to become practitioners 

who are ready for practice. The social work reforms being implemented over the next 

few years will address many of these issues to make social work graduates ‘ready’ 

for the work place, although in my opinion, the reforms fail to go even further, 
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specifically not looking at the five highlighted points at the start of the conclusions 

section. 
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Appendix 1 – Ethical Approval Letter 

 

City of York Council 

Hospital Social Work Team 

York Hospital Wigginton Road 

York YO31 8HE 

14/02/12 

XX 

XX 

XX 

 

Dear XX, 

 

As I completed my XX I have started to work on my dissertation project and would 

like to interview XX who is the social worker at XX who was XX. 

I am sending this letter to you to obtain consent and ethical approval from yourself 

and XX to allow me to interview XX for my dissertation. 

My dissertation is around looking at the area of ‘learning’ both from the university’s 

and placement perspective. 

Gaining feedback from professionals on both sides, critiquing each other, finding out 

strengths and weaknesses in an attempt to create the dissertation as a 

recommendation of what both sides can do to make social work teaching and 

learning better. Looking at how to make the learning experience for students more 

effective and more beneficial to each other in regards to the working relationships 

between social workers and social work lecturers, linked in with social work students. 

I intend to do some library research to see what information around this topic already 

exits. 
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I plan to conduct qualitative interviews with 9 people, 3 social workers who are also 

practice teachers, 2 of these being from the XX team, 3 students currently on the MA 

in social work and 3 social work lecturers at the university. 

The results will be discussed within a 16,000 word dissertation, which will be viewed 

by the tutor who marks it. All details will be anonymised. I would also be happy to 

provide a summary of my findings to yourself and XX.  

 

I look forward to hearing back from you. 

 

Yours sincerely, 

 

 

XX 

Student Social Worker 

University of York 
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Appendix 2 - Guidance Sheet for Interviewees 

 

Dear Interviewee, 

 

My dissertation will be on 'learning' and the differences between learning about 

social work at university to learning about social work whilst on placement. 

Questions for the interviewees will be around, strengths and weaknesses to learning 

at university and placement, ways in which learning could be more effective for 

students and ways in which practice liaison advisors and practice teachers can work 

closer together to ensure better learning experiences for students 

 

RULES OF CONFIDENTIALITY 

All details of interviewees within the dissertation will be anonymised. I will promote 

the anonymity of all interviewees by substituting names and will maintain 

confidentiality by, 

- Once I have transcribed the interviews I will delete the recordings as I will no 

longer need them 

- If interviewees disclose information about specific lecturers or practice 

teachers in a negative way during the interview then I will omit this information 

from the final dissertation as i am not interested in this type of specific 

information. All I am interested in is information relating to learning and 

suggestions, ideas and ways of making learning both at university and 

placement better. 

 

All interviewees will be entitled to a copy of the results if they so wish. 

What I hope to get out of these interviews and for the completion of the dissertation 

is a recommendation to both university and placement of how to make the learning 

experience for student’s better. 

 

Thank you for taking part in this interview, your time and views are much 

appreciated. 

XX 

Student Social Worker 
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Appendix 3 – Interview Questions 

 

 

Start with first question - general opening question 

 

1. tell me what you think about learning on placement and learning at university? 

 

2. do you think the current academic / placement set up equips students adequately 

enough to become practitioners? 

 

3. should social work students be trained as in an apprenticeship or educated at 

university as they currently are? 

 

4. should practice teachers (who are usually social workers at a student's placement) 

and practice liaison advisors (who are usually personal tutor's at university) have to 

do a certain amount of cross learning per year? 

in other words, 

practice teachers to do academic social work study and 

practice liaison tutors to do practice based social work? 

 

5. do you think the balance between social work learning between university and 

placement is adequate?  

if yes why? if no why? 

 

6. what would you like to see developed more to facilitate social work learning at 

university and on placement? 

 

7. do you feel that current social work academics at university and social work 

practice teachers on placement feel passionate enough to inspire students to 

wanting to become academics or practitioners? 

 

8. do you think practice liaison advisors and practice teachers should work closer 

together? 
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9. the current requirement for placement on the BA and MA degree is 200 days, pre-

degree it was 130 days, do you think this is adequate or should it be increased or 

decreased? 

 

10. if the field of social work can roughly be divided into 4 sections, 1. children's 2. 

youth 3. mental health and 4. health and disability, do you think it would be beneficial 

for students to have a placement in each? 

 

- after-all, nurses and doctors have several placements over their courses, so why 

shouldn't social work students? 

 

11. Speaking as a student who is almost finished the 2 year MA degree, I believe 

that the current academic and placement learning framework has not prepared me 

adequately enough in becoming a social work practitioner to work in all areas of 

social work. Do you not think that it would be better for all students to do a 

restructured 3 year BA degree, having 4 placements in each of the 4 main areas of 

social work, leaving the MA in social work to be a one year course that would 

specialize in a specific area? 

 

 

12. a few social work students have said to me that their practice teachers have said 

to them that they would not consider a newly qualified social work student for any 

children's social worker post if that student hadn't had one of their placements within 

a children's statutory placement. 

as social work students graduate from the course as qualified social workers and not 

adult or child specific qualified social workers, how do you feel about about this view 

expressed by some social work practitioners? 

- do you think the structure of the social work degree needs to change to address 

this? 

- what would you like to see changed on the course?  

 

13. should there be an age limit on what age you can start your social work training, 

many students both older and younger have said to me that students should start 
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their training around 21, qualifying at 24 rather than starting at 18 and qualifying at 

21. 

 

14. do you have any other comments that you would like to make in regards to social 

work learning between university and placement that may have not been covered in 

this interview? 

 

thanks ! 
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Appendix 4 – Learning Styles Questionnaire 

 

hi XX, thanks for the interview today, your time is much appreciated ! 

 

i just need 2 more minutes of your time, i would like to know your learning 

style. can you click on this link about learning styles for more info, please follow the 
instructions given. 

 

http://www.nwlink.com/~donclark/hrd/styles/honey_mumford.html 

I n s t r u c t i o n s  

Read each statement carefully. Answer honestly as there are no correct or incorrect 

answers. It is best if you do not think about each question too long, as this could lead 

you to the wrong conclusion.  

S E C T I O N  1  ( D o i n g  &  W a t c h i n g )  

Circle either "Doing" or "Watching" next to the statements below, depending upon 

the part of the statement you most closely relate to.  

1. Doing - I often produce off-the-cuff ideas that at first might seem silly or half-

baked. Watching - I am thorough and methodical.  

2. Doing - I am normally the one who initiates conversations. Watching - I enjoy 

watching people.  

3. Doing - I am flexible and open minded. Watching - I am careful and cautious.  

4. Doing - I like to try new and different things without too much preparation. 

Watching - I investigate a new topic or process in depth before trying it.  

5. Doing - I am happy to have a go at new things. Watching - I draw up lists up 

possible courses of actions when starting a new project.   

6. Doing - I like to get involved and to participate. Watching - I like to read and 

observe.  

7. Doing - I am loud and outgoing. Watching - I am quiet and somewhat shy.  

http://www.nwlink.com/~donclark/hrd/styles/honey_mumford.html
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8. Doing - I make quick and bold decisions. Watching - I make cautious and 

logical decisions.  

9. Doing - I speak fast, while thinking. Watching - I speak slowly, after thinking. 

S E C T I O N  2  ( T h i n k i n g  &  F e e l i n g )  

Circle either "Thinking" or "Feeling" next to the statement below, depending upon 

the part of the statement you most closely relate to.  

1. Thinking - I ask probing questions when learning a new subject. Feeling - I 

am good at picking up hints and techniques from other people.   

2. Thinking - I am rational and logical. Feeling - I am practical and down to 

earth.  

3. Thinking - I plan events down to the last detail. Feeling - I like realistic, but 

flexible plans.  

4. Thinking - I like to know the right answers before trying something new. 

Feeling - I try things out by practicing to see if they work.  

5. Thinking - I analyze reports to find the basic assumptions and 

inconsistencies. Feeling - I rely upon others to give me the basic gist of 

reports.  

6. Thinking - I prefer working alone. Feeling - I enjoy working with others.  

7. Thinking - Others would describe me as serious, reserved, and formal. 

Feeling - Others would describe me as verbal, expressive, and informal.  

8. Thinking - I use facts to make decisions. Feeling - I use feelings to make 

decisions.  

9. Thinking - I am difficult to get to know. Feeling - I am easy to get to know.  

S C O R I N G  P R O C E D U R E S   

Total up the two choices from Section One (Doing & Watching). The one that has the 

larger number is your task preference: 

Total number of Doing _____ 

Total number of Watching _____ 
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Total up the two choices from Section two (Thinking & Feeling). The one that has the 

larger number is your thought or emotional preference: 

Total number of Thinking _____ 

Total number of Feeling _____ 

Each preference (high score) from the two above sections are used to determine 

your preferred learning style:  

If you prefer Watching and Feeling then this puts you in the reflecting category: 

o Prefers to learn from activities that allows watching, thinking, and to review 

what has happened, such as brainstorming and cooperative groups.  

o Lectures may be helpful but only if they provide expert explanations and 

analysis.  

o Likes innovative and imaginative approaches to doing things.  

o Prefers to view situations from many perspectives.  

o Interested in people and tends to be feeling-oriented.  

If you prefer Watching and Thinking then you are in the philosophy category: 

o Prefers to pull a number of different observations and thoughts into an 

integrated whole in a step-by-step manner (go from details to big-picture).  

o Prefers to reason logically and design models, theories, and projects.  

o Likes lectures, analogies, systems, and case studies.  

o Talking with experts is normally not helpful.  

If you prefer Doing and Thinking then you are in the analyzing category: 

o Prefers the practical application of ideas, solving problems, feedback, and 

decision-making (obvious links between the task-on-hand and a problem).  

o Prefers technical problems over interpersonal issues.  

o Prefers to apply new learnings to actual practice to see if they work.  

o Likes laboratories, field work, observations, and coaching.  

If you prefer Doing and Feeling then you are in the organizing category: 
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o Good at adapting to changing circumstances and solves problems in an 

intuitive, trial-and-error manner, such as discovery learning.  

o Tends to be at ease with people.  

o Prefers the challenges of new experiences, involvement with others, 

assimilation, and role-playing.  

o Likes anything new, problem solving, and small group discussions.  

You will learn best by using ALL four styles, rather than your preferred learning style. 

That is, you should incorporate the styles so that you use the Learning Cycle.  

 

WHICH THEN TRANSLATES TO THE NEXT DIAGRAM AS, 

 

http://www.nwlink.com/~donclark/hrd/styles/kolb.html
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o Reflector - Prefers to learn from activities that allow them to watch, think, and 

review (time to think things over) what has happened. Likes to use journals 

and brainstorming. Lectures are helpful if they provide expert explanations and 

analysis.  

o Theorist - Prefer to think problems through in a step-by-step manner. Likes 

lectures, analogies, systems, case studies, models, and readings. Talking with 

experts is normally not helpful.  

o Pragmatist - Prefers to apply new learnings to actual practice to see if they 

work. Likes laboratories, field work, and observations. Likes feedback, 

coaching, and obvious links between the task-on-hand and a problem.  

o Activist - Prefers the challenges of new experiences, involvement with others, 

assimilation and role-playing. Likes anything new, problem solving, and small 

group discussions.  

are you a reflector, theorist, pragmatist or activist? 



65 
 

References 

 

AAT, (2012). AAT as an alternative to university. Available at: 

http://aat.org.uk/qualifications/aat-as-an-alternative-to-university [Accessed 10 

June 2012] 

Anglia Ruskin University (2012). Social Work MA Course Details. Available at: 

http://www.anglia.ac.uk/ruskin/en/home/prospectus/pg/social_work.html 

[Accessed 8 May 2012] 

Australian Association of Social Workers (2010) Australian Social Work Education  

and Accreditation Standards. Published March 2008, updated June 2009, 

January 2010 to include addendums, Canberra, ACT: Australian Association 

of Social Workers. Retrieved 15 April 2011 from 

http://www.aasw.asn.au/document/item/100. 

Barbour, R. (2008). Introducing Qualitative Research. London: Sage Publications 

Becker, H.S. (1967). Whose side are we on? Social Problems. Available at: 

http://heinonline.org/HOL/Page?handle=hein.journals/socprob14&div=36&g_s

ent=1&collection=journals [Assessed 10 June 2012] 

Bellinger, A. (2010a) 'Studying the landscape: practice learning for social work  

reconsidered', Social Work Education: The International Journal, 29(6): 599-

615. 

Bellinger, A. (2010b) 'Talking about (re)generation: practice learning as a site of  

renewal for social work', British Journal of Social Work, 40(8): 2450-2466. 

Boud, D. & Falchikov, N. (2006) Aligning assessment with long‐term Learning  

Available at: 

http://www.tandfonline.com/doi/pdf/10.1080/02602930600679050 [Accessed 

10 June 2012] 

http://aat.org.uk/qualifications/aat-as-an-alternative-to-university
http://www.anglia.ac.uk/ruskin/en/home/prospectus/pg/social_work.html
http://www.aasw.asn.au/document/item/100
http://heinonline.org/HOL/Page?handle=hein.journals/socprob14&div=36&g_sent=1&collection=journals
http://heinonline.org/HOL/Page?handle=hein.journals/socprob14&div=36&g_sent=1&collection=journals
http://www.tandfonline.com/doi/pdf/10.1080/02602930600679050


66 
 

Burgess, H., Baldwin, M., Dalrymple, J. & Thomas, J. (1999) 'Developing self- 

assessment in social work education', Social Work Education: The 

International Journal, 18(2): 133-146. 

Children’s Workforce Development Council (2012). Closure of Site. Available at: 

http://www2.cwdcouncil.org.uk/ [Accessed 31 May 2012] 

Chomsky, N. (2012). Occupy. London: Penguin Books 

College of Social Work (2012). ASYE. Available at: 

http://www.collegeofsocialwork.org/newly-qualified-social-workers/ [Accessed 

27 May 2012] 

The College of Social Work (2012) Professional Capabilities Framework. Available  

at: 

http://www.collegeofsocialwork.org/pcf.aspx [Accessed 2 April 2012] 

The College of Social Work (2012). Improving The Quality And Consistency Of Initial  

Qualifying Social Work Education And Training. Available at: 

 

http://www.collegeofsocialwork.org/uploadedFiles/TheCollege/Media_centre/I

mproving%20the%20quality%20and%20consistency%20of%20initial%20quali

fying%20social%20work%20education%20and%20training%20final.pdf [1 

June 2012] 

Crisp, B.R. & Green Lister, P. (2005) 'Walking the assessment tightrope', in Burgess,  

H. and Taylor, I. (eds), Effective Learning and Teaching in Social Policy and 

Social Work, 82-93, London: Routledge. 

Crisp, B.R. & Green Lister, P. (2002) 'Assessment methods in social work education:  

a review of the literature', Social Work Education: The International Journal, 

21(2): 259-269. 

 

http://www2.cwdcouncil.org.uk/
http://www.collegeofsocialwork.org/newly-qualified-social-workers/
http://www.collegeofsocialwork.org/pcf.aspx
http://www.collegeofsocialwork.org/uploadedFiles/TheCollege/Media_centre/Improving%20the%20quality%20and%20consistency%20of%20initial%20qualifying%20social%20work%20education%20and%20training%20final.pdf
http://www.collegeofsocialwork.org/uploadedFiles/TheCollege/Media_centre/Improving%20the%20quality%20and%20consistency%20of%20initial%20qualifying%20social%20work%20education%20and%20training%20final.pdf
http://www.collegeofsocialwork.org/uploadedFiles/TheCollege/Media_centre/Improving%20the%20quality%20and%20consistency%20of%20initial%20qualifying%20social%20work%20education%20and%20training%20final.pdf


67 
 

Crisp, B.R., Anderson, M.R., Orme, J. & Green Lister, P. (2005) Learning and  

Teaching in Social Work Education: textbooks and frameworks on 

assessment. Knowledge review 9., London: Social Care Institute for 

Excellence. Retrieved 15 April 2011 from 

http://www.scie.org.uk/publications/knowledgereviews/kr09.pdf. 

Crisp, B., Anderson, M., Orme, J. & Green Lister, P. (2003) Learning and Teaching  

Assessment Skills in Social Work Education. SCIE knowledge review 01, 

London: Social Care Institute for Excellence. Retrieved 10 April 2011 from 

http://www.scie.org.uk/publications/knowledgereviews/kr01.pdf. 

Currer, C. (2009) 'Assessing student social workers' professional suitability: 

comparing university procedures in England', British Journal of Social Work, 

39(8): 1481-1498.  

Currer, C. & Atherton, K. (2008) 'Suitable to remain a student social worker?  

Decision making in relation to termination of training', Social Work Education: 

The International Journal, 27(3): 279-292. 

Davies, B. M. (2007). Doing a Successful Research Project – Using Qualitative or  

Quantitative Methods. New York: Palgrave Macmillan 

Denscombe, M. (2010). The Good Research Guide – for Small-Scale Social  

Research Projects. Maidenhead: McGraw-Hill Education 

Denzin, K. N. & Lincoln, S. Y. (2005). The Sage Handbook of Qualitative Research.  

London: Sage Publications 

DoE, (2012). Practice educator framework.  

Available at: 

http://www.education.gov.uk/swrb/social/a00197884/practice-educator-

framework [Accessed 31 May 2012] 

 

http://www.scie.org.uk/publications/knowledgereviews/kr09.pdf
http://www.education.gov.uk/swrb/social/a00197884/practice-educator-framework
http://www.education.gov.uk/swrb/social/a00197884/practice-educator-framework


68 
 

DoE, (2012). Routes into social work: Two year  

Masters Route. Available at: 

http://www.education.gov.uk/childrenandyoungpeople/social/becomingasocial

worker/b00200621/routes/two-year-masters [Accessed 31 May 2012] 

DoE, (2012). Routes into social work: Practice Requirements. Available at: 

http://www.education.gov.uk/childrenandyoungpeople/social/becomingasocial

worker/b00200621/routes/practical-requirements [Accessed 31 May 2012] 

DoE, (2012). Requirement for Social Work Training. Available at: 

http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPo

licyAndGuidance/DH_4007803 [Accessed 31 May 2012] 

Department of Health (2002) Requirements for Social Work Training, London:  

Department of Health. Retrieved 14 March 2011 from 

http://www.dh.gov.uk/assetRoot/04/06/02/62/04060262.pdf. 

Doel, M., Deacon, L. & Sawdon, C. (2007) 'Curtain down on Act One: practice 

learning in the first year of the new social work award', Social Work Education: 

The International Journal, 26(3): 217-232.  

The Economic and Social Research Council (2010). Principles of Ethical Research. 

Available at: 

http://www.esrc.ac.uk/_images/Framework_for_Research_Ethics_tcm8-

4586.pdf [Accessed 12 June 2012] 

Evaluation of Social Work Degree Qualification in England Team (2008) Evaluation 

of the New Social Work Degree Qualification in England. Volume 1: Findings, 

London: King's College London, Social Care Workforce Research Unit. 

Retrieved 14 March 2011 from 

http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPo

licyAndGuidance/DH_086079 

Finch, J.L. (2009) Can’t Fail, Won’t Fail - Why Practice Assessors Find it Difficult to 

Fail Social Work Students. A qualitative study of practice assessors’ 

experiences of assessing marginal or failing social work students (DSW 

Thesis), Brighton: University of Sussex. 

http://www.education.gov.uk/childrenandyoungpeople/social/becomingasocialworker/b00200621/routes/two-year-masters
http://www.education.gov.uk/childrenandyoungpeople/social/becomingasocialworker/b00200621/routes/two-year-masters
http://www.education.gov.uk/childrenandyoungpeople/social/becomingasocialworker/b00200621/routes/practical-requirements
http://www.education.gov.uk/childrenandyoungpeople/social/becomingasocialworker/b00200621/routes/practical-requirements
http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPolicyAndGuidance/DH_4007803
http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPolicyAndGuidance/DH_4007803
http://www.dh.gov.uk/assetRoot/04/06/02/62/04060262.pdf
http://www.esrc.ac.uk/_images/Framework_for_Research_Ethics_tcm8-4586.pdf
http://www.esrc.ac.uk/_images/Framework_for_Research_Ethics_tcm8-4586.pdf
http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPolicyAndGuidance/DH_086079
http://www.dh.gov.uk/en/Publicationsandstatistics/Publications/PublicationsPolicyAndGuidance/DH_086079


69 
 

Flick, U. (2006). An Introduction to Qualitative Research. London: Sage Publications 

Furness, S. & Gilligan, P. (2004) 'Fit for purpose: issues from practice placements,  

practice teaching and the assessment of students’ practice', Social Work 

Education: The International Journal, 23(4): 465-479. 

Galvani, S. & Forrester, D. (2008) What works in training social workers about drug  

and alcohol use? A survey of student learning and readiness to practice, 

Coventry: University of Warwick/University of Bedfordshire. Retrieved 1 April 

2011 from 

http://www.beds.ac.uk/departments/appliedsocialstudies/staff/sarah-

galvani/galvani-forrester-horeport2008pdf. 

Great Britain. Care Standards Act. (2000) Section 67 (1). Available at: 

http://www.legislation.gov.uk/ukpga/2000/14/section/67 [Accessed 22 March 

2012] 

GSCC, General Social Care Council (2012). Social Work. Available at:  

http://www.gscc.org.uk/page/118/Social+work+degree.html [Accessed 31 May 

2012] 

GSCC, (2012). Social Work Degree Documents. Available at: 

http://www.gscc.org.uk/page/130/Social+work+degree+documents.html 

[Accessed 31 May 2012] 

GSCC, (2012). Quality Assurance for Practice Learning. Available at: 

http://www.gscc.org.uk/cmsFiles/Education%20and%20Training/QAPL_bench

mark_statement_and_guidance_2nd_ed.pdf [Accessed 31 May 2012] 

GSCC, (2012). Social Work Degree Regulation. Available at: 

http://www.gscc.org.uk/page/127/Social+work+degree+QA.html [Accessed 31 

May 2012] 

 

http://www.beds.ac.uk/departments/appliedsocialstudies/staff/sarah-galvani/galvani-forrester-horeport2008pdf
http://www.beds.ac.uk/departments/appliedsocialstudies/staff/sarah-galvani/galvani-forrester-horeport2008pdf
http://www.legislation.gov.uk/ukpga/2000/14/section/67
http://www.gscc.org.uk/page/118/Social+work+degree.html
http://www.gscc.org.uk/page/130/Social+work+degree+documents.html
http://www.gscc.org.uk/cmsFiles/Education%20and%20Training/QAPL_benchmark_statement_and_guidance_2nd_ed.pdf
http://www.gscc.org.uk/cmsFiles/Education%20and%20Training/QAPL_benchmark_statement_and_guidance_2nd_ed.pdf
http://www.gscc.org.uk/page/127/Social+work+degree+QA.html


70 
 

GSCC, (2012). Regulating Social Work Education. Available at: 

http://www.gscc.org.uk/page/126/Regulating+social+work+education.html 

[Accessed 31 May] 

GSCC, (2012) Approval Of Courses For The Social Work Degree Rules 2002.  

Available at: 

http://www.gscc.org.uk/cmsFiles/Education%20and%20Training/Approval%20

of%20courses%20for%20the%20social%20work%20degree%20rules.pdf 

[Accessed 31 May 2012] 

GSCC, (2010) Raising Standards: social work education in  

England 2008-09, London: General Social Care Council. Retrieved 14 April 

2011 from 

http://www.gscc.org.uk/cmsFiles/Education%20and%20Training/SWEG%20P

ublications/Raising_Standards_08-09_web.pdf. 

Hammersley, M. (2000). Taking sides in social research – Essays on partisanship  

and bias. New York: Routledge 

Honey, P. & Mumford, A. (2000). The learning styles helper's guide. Maidenhead:  

Peter Honey Publications Ltd.  

House of Commons Children, Schools and Families Committee, (2009) Training of  

Children and Families Social Workers. Seventh Report of Session 2008–09. 

Volume I: report, together with formal minutes, HC 527-I, London: The 

Stationery Office Limited. Retrieved 10 April 2011 from 

http://www.publications.parliament.uk/pa/cm200809/cmselect/cmchilsch/527/5

27i.pdf. 

Hussein, S., Moriarty, J., Manthorpe, J. & Huxley, P. (2008) 'Diversity and  

progression among students starting social work qualifying programmes in 

England between 1995 and 1998: a quantitative study', British Journal of 

Social Work, 38(8): 1588-1609. 

http://www.gscc.org.uk/page/126/Regulating+social+work+education.html
http://www.gscc.org.uk/cmsFiles/Education%20and%20Training/Approval%20of%20courses%20for%20the%20social%20work%20degree%20rules.pdf
http://www.gscc.org.uk/cmsFiles/Education%20and%20Training/Approval%20of%20courses%20for%20the%20social%20work%20degree%20rules.pdf
http://www.gscc.org.uk/cmsFiles/Education%20and%20Training/SWEG%20Publications/Raising_Standards_08-09_web.pdf
http://www.gscc.org.uk/cmsFiles/Education%20and%20Training/SWEG%20Publications/Raising_Standards_08-09_web.pdf


71 
 

Kealey, E. (2010) 'Assessment and evaluation in social work education: formative  

and summative approaches', Journal of Teaching in Social Work, 30(1): 64-

74. 

Kolb D.A. (1984) 'Experiential Learning experience as a source of learning and  

development', New Jersey: Prentice Hall 

Koprowska, J. (2010) 'Are student social workers’ communication skills improved by  

university-based learning?', in Burgess, H. and Carpenter, J. (eds), The 

Outcomes of Social Work Education: developing evaluation methods, 73-87, 

Southampton: Social Policy and Social Work Subject Centre (SWAP). 

Liamputtong, P. & Ezzy, D. (2007). Qualitative Research Methods. Melbourne: OUP 

McNay, M., Clarke, J. & Lovelock, R. (2009) 'The journey towards professionalism in 

social work: The development and assessment of 31 practice learning', 

Journal of Practice Teaching in Health and Social Work, 9(3): 72-91. 

Moriarty, J., MacIntyre, G., Manthorpe, J., Crisp, B.R., Orme, J., Lister, P.G., 

Cavanagh, K., Stevens, M., Hussein, S. & Sharpe, E. (2010) ''My expectations 

remain the same. the student has to be competent to practise': practice 

assessor perspectives on the new social work degree qualification in 

England', British Journal of Social Work, 40(2): 583-601. 

Moss, B.R., Dunkerly, M., Price, B., Sullivan, W., Reynolds, M. & Yates, B. (2007) 

'Skills laboratories and the new social work degree: one small step towards 

best practice? service users' and carers' perspectives', Social Work 

Education: The International Journal, 26(7): 708-722. 

Munro, E. (2010a) The Munro Review of Child Protection: Interim Report. The child's 

journey, London: Department for Education. Retrieved 14 March 2011 from 

http://www.education.gov.uk/munroreview/downloads/Munrointerimreport.pdf.  

Munro, E. (2010b) The Munro Review of Child Protection: Part One. A systems 

analysis, London: Department for Education. Retrieved 14 March 2011 from 

http://www.education.gov.uk/munroreview/downloads/TheMunroReviewofChil

dProtection-Part%20one.pdf.  



72 
 

Munro, E. (2011) The Munro Review of Child Protection: Final Report. A child-

centred system, London: Department for Education. Retrieved 11 May 2011 

from 

http://www.education.gov.uk/munroreview/downloads/8875_DfE_Munro_Rep

ort_TAGGED.pdf.  

NHS Careers (2012). Social Work. Available at:  

http://www.nhscareers.nhs.uk/details/default.aspx?id=519 [Accessed 5 May 

2012] 

National Organisation for Practice Teaching, (2012). About NOPT. Available at: 

http://www.nopt.org/about-nopt [Accessed 21 May 2012]. 

The Quality Assurance Agency for Higher Education. (2008). Subject Benchmark  

Statement: Social Work. Available at: 

http://www.qaa.ac.uk/Publications/InformationAndGuidance/Pages/Subject-

benchmark-statement-Social-work.aspx [Accessed 22 March 2012] 

Social Work Reform Board (2012). ASYE. Available at: 

http://www.education.gov.uk/childrenandyoungpeople/social/becomingasocial

worker/a00200935/faqs-about-nqsw-and-epd-programmes [Accessed 27 May 

2012] 

Social Work Reform Board (2012). Reforms for Social Work Education. Available at: 

http://www.education.gov.uk/swrb/educators/a00198345/sw-reforms 

[Accessed 31 May] 

Social Work Task Force (2009 unpublished-a) A Report of Two Dinner 

Conversations Hosted by Moira Gibb, Chair of the Social Work Task Force 

with Social Work Academics on Wednesday April 22 and Monday April 27th 

2009.  

Social Work Task Force (2009 unpublished-b) Section from initial policy paper for  

SWTF on curriculum content and delivery. 

Social Work Task Force (2009 unpublished-e) SWTF Call for Evidence - education  

and training (excluding practice learning). 

http://www.nhscareers.nhs.uk/details/default.aspx?id=519
http://www.nopt.org/about-nopt
http://www.qaa.ac.uk/Publications/InformationAndGuidance/Pages/Subject-benchmark-statement-Social-work.aspx
http://www.qaa.ac.uk/Publications/InformationAndGuidance/Pages/Subject-benchmark-statement-Social-work.aspx
http://www.education.gov.uk/childrenandyoungpeople/social/becomingasocialworker/a00200935/faqs-about-nqsw-and-epd-programmes
http://www.education.gov.uk/childrenandyoungpeople/social/becomingasocialworker/a00200935/faqs-about-nqsw-and-epd-programmes
http://www.education.gov.uk/swrb/educators/a00198345/sw-reforms


73 
 

Softcom (2012). Definition of Empirical Evidence. Available at: 

http://www.softcom.net/users/greebo/empev.htm [Accessed 19 May 2012] 

Skills For Care (2002). Social Work National Occupational Standards (NOS).  

Available at: 

http://www.skillsforcare.org.uk/developing_skills/National_Occupational_Stan

dards/social_work_NOS.aspx [Accessed 22 March 2012] 

Skills For Care (2012). Practice Educator Professional Standards for Social Work.  

Available at: 

http://www.skillsforcare.org.uk/socialwork/practiceeducation/sw_development

of_practice_educator_framework_for_social_work.aspx [Accessed 23 May 

2012] 

Skills For Care (2012). Practice Placements. Available at: 

http://www.skillsforcare.org.uk/socialwork/practiceeducation/practiceplacemen

ts.aspx [Accessed 31 May 2012] 

Skills For Care (2012). Quality Standards for Practice Placements. Available at: 

http://www.skillsforcare.org.uk/socialwork/practiceeducation/qualitystandardsf

orpracticeplacements.aspx [Accessed 31 May 2012] 

Skills For Care (2012). 2006 Practice Learning Guides by Practice Learning  

Taskforce Available at: 

http://www.skillsforcare.org.uk/socialwork/publicationsandreferenceinformatio

n/sw_publications.aspx [Accessed 31 May 2012] 

Social Care Workforce Research Unit (2011). Literature review for the curriculum  

development work stream. Available at: 

http://media.education.gov.uk/assets/files/pdf/k/kings%20college%20literature

%20review%20on%20curriculum%20development.pdf [Accessed 31 May 

2012] 

 

http://www.softcom.net/users/greebo/empev.htm
http://www.skillsforcare.org.uk/developing_skills/National_Occupational_Standards/social_work_NOS.aspx
http://www.skillsforcare.org.uk/developing_skills/National_Occupational_Standards/social_work_NOS.aspx
http://www.skillsforcare.org.uk/socialwork/practiceeducation/sw_developmentof_practice_educator_framework_for_social_work.aspx
http://www.skillsforcare.org.uk/socialwork/practiceeducation/sw_developmentof_practice_educator_framework_for_social_work.aspx
http://www.skillsforcare.org.uk/socialwork/practiceeducation/practiceplacements.aspx
http://www.skillsforcare.org.uk/socialwork/practiceeducation/practiceplacements.aspx
http://www.skillsforcare.org.uk/socialwork/practiceeducation/qualitystandardsforpracticeplacements.aspx
http://www.skillsforcare.org.uk/socialwork/practiceeducation/qualitystandardsforpracticeplacements.aspx
http://www.skillsforcare.org.uk/socialwork/publicationsandreferenceinformation/sw_publications.aspx
http://www.skillsforcare.org.uk/socialwork/publicationsandreferenceinformation/sw_publications.aspx
http://media.education.gov.uk/assets/files/pdf/k/kings%20college%20literature%20review%20on%20curriculum%20development.pdf
http://media.education.gov.uk/assets/files/pdf/k/kings%20college%20literature%20review%20on%20curriculum%20development.pdf


74 
 

Spolander, G., Pullen-Sansfacon, A., Brown, M. & Engelbrecht, L. (2011 advance  

access) 'Social work education in Canada, England and South Africa: A 

critical comparison of undergraduate programmes', International Social Work. 

Retrieved 8 April 2011 from 

http://isw.sagepub.com/content/early/2011/01/29/0020872810389086.abstract 

Taylor, B.J., Mullineux, J.C. & Fleming, G. (2010) 'Partnership, service needs and  

assessing competence in post qualifying education and training', Social Work 

Education: The International Journal, 29(5): 475-489. 

Trevithick, P., Richards, S., Ruch, G. & Moss, B. (2004) Teaching and Learning  

Communication Skills in Social Work Education. SCIE knowledge review 06, 

London: Social Care Institute for Excellence. Retrieved 10 April 2011 from 

http://www.scie.org.uk/publications/knowledgereviews/kr06.pdf. 

UCAS (2012). Social Work MA. Available at: 

http://search.ucas.com/cgibin/hsrun/search/search/StateId/Qm3SDwpDvYQK

owjhuYgvUQ70TJ5v3V4Ji/HAHTpage/search.HsKeywordSuggestion.whereN

ext?query=9909&word=SOCIAL+WORK+%28POSTGRADUATE+ENTRY%2

9&single=N [Accessed 27 May 2012] 

 

 

http://search.ucas.com/cgibin/hsrun/search/search/StateId/Qm3SDwpDvYQKowjhuYgvUQ70TJ5v3V4Ji/HAHTpage/search.HsKeywordSuggestion.whereNext?query=9909&word=SOCIAL+WORK+%28POSTGRADUATE+ENTRY%29&single=N
http://search.ucas.com/cgibin/hsrun/search/search/StateId/Qm3SDwpDvYQKowjhuYgvUQ70TJ5v3V4Ji/HAHTpage/search.HsKeywordSuggestion.whereNext?query=9909&word=SOCIAL+WORK+%28POSTGRADUATE+ENTRY%29&single=N
http://search.ucas.com/cgibin/hsrun/search/search/StateId/Qm3SDwpDvYQKowjhuYgvUQ70TJ5v3V4Ji/HAHTpage/search.HsKeywordSuggestion.whereNext?query=9909&word=SOCIAL+WORK+%28POSTGRADUATE+ENTRY%29&single=N
http://search.ucas.com/cgibin/hsrun/search/search/StateId/Qm3SDwpDvYQKowjhuYgvUQ70TJ5v3V4Ji/HAHTpage/search.HsKeywordSuggestion.whereNext?query=9909&word=SOCIAL+WORK+%28POSTGRADUATE+ENTRY%29&single=N

